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OVERVIEW OF THE WORKSHOP

Small churches are the right size to do the work of a faith community.

They are different from the other sized churches -- And they are different from each other.

Welcome! 

This Overview of the Workshop considers development of a Covenant for being together, the basic definitions that are being used, the outcomes and expectations, and some of the methods that will be used. 

COVENANT/GUIDELINES FOR OUR TIME TOGETHER

A covenant is designed to create a learning environment that is as safe, comfortable and inclusive as possible. A covenant provides a way of involving participants in a mutual agreement of how to be in relation with one another while we are together. It is an agreement to each other.

At a minimum, the following covenant can be used for the workshop, with an opportunity for participants to add items. Or “Establishing Covenants—Some Approaches” Appendix 1 can be used to develop the Covenant for this workshop and in your own congregation. 

Covenant/Guidelines for Our Time Together provides guidelines for a safe learning environment. Our UU Principles are the touchstones of our work. To that end, let us covenant together. 

CONFIDENTIALITY:  We need safety within the group. What we share of a personal nature or references to specific people, times or events which are discussed in the group should stay in the group. The learning can be shared but not specific details, without permission. To participate fully we need assurance that what we share with each other will be held in confidence and will remain within the safe confines of this workshop. 

RESPECT:  It is with mutual respect that we are able to share our deep concerns, mistakes, and fears, as well as our joys and triumphs. It is important to feel we are able to speak without anyone making judgments and/or criticizing. We honour the worth and dignity of each person and the wisdom and experience of each participant. We celebrate the richness brought to this time through our diversity of background, lifestyles, and spiritual paths.

PRIVACY:  Being as fully engaged a participant as possible is ideal.  It is important that we also be able to pass in round robin dialogue. When we choose to pass, no explanation needs to be given and a simple statement of “I pass” is sufficient. There are times when an experience or feeling is not ready to be shared aloud. Not all people think “out loud” and opportunities for reflection or to journal can be offered, time permitting. 

Boundaries: Boundaries help to create a comfort and context for our time together. They provide a foundation for us to work together and to honour our facilitators. Attention to time boundaries includes an agreement to start on time and remain until the agreed-upon ending time, and to let one of the leaders/facilitators know if we have to leave. We also acknowledge and honour our differing needs, ways of relating, and ways of learning. 

To this end, we covenant with one another for our time together. Blessed Be.
DEFINITIONS

Canadian Unitarian Council 

A Lifespan Learning Community is a community which intentionally encourages and creates opportunity for spiritual growth and learning at all ages of our lives and stages of our faith development.

Unitarian Universalist Association
Vision Statement (for a Lifespan Learning /Tapestry of Faith)

We envision children, youth, and adults who: 

*know that they are lovable beings of infinite worth, imbued with powers of the soul, and obligated to use their gifts, talents, and potentials in the service of life;

*affirm that they are part of a Unitarian Universalist religious heritage and community of faith that has value and provides resources for living;

*accept that they are responsible for the stewardship and creative transformation of their religious heritage and community of faith;

*realize that they are moral agents, capable of making a difference in the lives of other people, challenging structures of social and political oppression, promoting the health and well-being of the planet, acting in the service of diversity, justice and compassion;

*recognize the need for community, affirming the importance of families, relationships and connections between and among the generations;

*appreciate the value of spiritual practice as a means of deepening faith and integrating beliefs and values with everyday life;

*experience hope, joy, mystery, healing, and personal transformation in the midst of life’s challenges.
Smaller Congregations – The focus of this workshop is on congregations with fewer than 100 members or 100 regularly in attendance at worship, whichever is less. The number of people attending worship may be a more accurate way of determining size related to function and self-image that the number of members. We are aware that congregations with 75 or 80 members may have more in common with a congregation with 120 members, and less in common with a community of 30 or 35. We are aware that some small congregations may have a minister, administrator and religious education staff member, and others may not. We are aware that some small congregations have a building of their own to call home, others use rented space. Our sizing is relative and is not meant to be limiting.
Smaller Religious Education/Lifespan Faith Development Programs – The focus of the workshop is generally under 20 people regularly attending Religious Education activities. Again, the number of young people attending may be a more accurate way of determining size related to function and self-image than the number registered. 

Multigenerational Community is “a radical cultural change for our faith movement in which the norm for our communities’ programs, activities and ministries includes all ages and generational differences are honoured and celebrated under that umbrella. Sylvia Bass West, (adapted from “Multigenerational Community” working group, Youth Summit, July 2007.) Multigenerational and intergenerational may be used to describe the same “concept”. The Canadian Unitarian Council is using multigenerational more commonly.

Lifespan Learning/Lifespan Faith Development relates to learning opportunities from birth to death – literally. The term has evolved and grown in usage since around 2000. Religious Education frequently meant activities for children and youth, through school age. Lifespan literally expanded that concept to include programming for adults. However, we have been growing into the full definition of a continuum of learning across the entire spectrum of life. 

Educational Ministry is a paradigm shift from the information to personal spiritual engagement, from Religious Education as a ‘program’ to Lifespan Faith Development as programming or a process. Programming has two significant parts:

*Offering opportunities for learning and for involvement, aside from a specific time or space. We are engaged in our education through modeling our Unitarian Universalist faith, not confined to a designated time with a group. How we use our space and how we portray ourselves is part of the educational ministry to those within and outside of the congregation.

*Our focus is on how we engage with the educational opportunity and content in a personal way, rather than on the information that we know. We all are learners as well as teachers. 

OUTCOMES/EXPECTATIONS

The Workshop is designed so that by the end participants will have had opportunity to:

· identify the smaller congregations as lifespan learning communities

· recognize and appreciate the unique qualities inherent in smaller congregations

· understand the lifespan learning continuum and identify ways to support this in smaller congregations

· explore the Canadian Unitarian Council’s Lifespan Learning Community program “12 Keys To Becoming a Thriving, Learning, Growing Congregation” in relation to smaller congregations 

· address ways to adapt programs and models to their particular needs

· become familiar with basic concepts and tools related to implementing religious education programming in smaller congregations

Participants are invited to share their expectations for the workshop beyond these stated goals. These will be used by the leaders as the workshop progresses and may be held on a “parking lot” for follow up at the end of the workshop, or at a later date if time is tight.

METHODOLOGIES

Following is a description of activities and learning methods used throughout the workshop. 

Brainstorming starts a flow of ideas around a specific topic or question. This is a quick way to capture ideas as they are given by the participants. The guidelines for brainstorming include:

· Record (usually on newsprint) words/phrases as given, without editing.

· Brainstorming continues for an agreed time or until the flow of ideas has greatly diminished. 

· The brainstorming can be hung up in the room as a reference. Notes may be added.

· If the content is to be used further, the thoughts may be grouped by common topics.

Continuum provides a visual response to questions. There is an imaginary straight line with


End points of Yes or No, or Strongly Agree / Strongly Disagree and participants go to whichever response applies; or


End points determined by the group itself, such as the ‘largest’ and ‘smallest’ program.

Dialogue is bringing ideas and concepts to the group, with the understanding that participants learn from the ideas and concepts of the others, as well as in expressing their own. The focus and outcome is the learning rather than the advancement and prevalence of any specific side or idea.

Diversity of participants is a dynamic feature of the learning experience and requires intentional consideration of making the experience inclusive. 

Inclusivity in language requires a focus on terms that we use. We communicate a great deal about how we feel about a topic with people who are not religious educators and who come from differing backgrounds. Inclusive language is a way of honouring our values and each other. As best we can, we will strive to:

· Use "Unitarian Universalist" rather than either one separately (except in historical context or if only one name is used in a title). Our faith tradition is rich because of the contributions of both of the historic denominations. 

· Use full names for groups rather than the initials or abbreviations, at least until there is a familiarity with terms, or a reference sheet handy. Use such as Unitarian Universalist rather than "UU"; Young Religious Unitarian Universalists rather than "YRUU"; Regional Organizing Consultant rather than “ROC”, Our Whole Lives rather than “OWL”, Coming of Age rather than “COA”, Leadership Development Conference rather than “LDC”, Religious Education or Religious Exploration rather than "RE". 

· Explain terms or references that might not be familiar to everyone. Renaissance, Youth ministry, Healthy Congregations or Canadian Unitarian Universalist Leadership (CUUL) programs. Participants are invited to indicate when a term that they do not understand is used

· Use language that is inclusive related to gender, racial and ethnic background, age, ability, and life situations. For example, when referring to an individual or group, acknowledge the person or group, and add the adjective only if needed to understanding the communication. For example, use "child with special needs" rather than "special needs child." 

· Discuss facts and situations without assuming that "everyone is like me." For example, the life situations of participants will include various ages and experiences, configurations of families and economic conditions. What might be "obvious" to one person may not be to another. 

Inclusivity in the learning environment requires the attention of all participants to

· Clarity of speech and awareness of hearing ability;

· Sensitivity to environmental odours (perfumes, smudging, candles, for example);

· Mobility requirements and possible modifications needed in some of the activities.

Groups of various configurations may be used throughout the workshop, from total group activities, to activities in dyads (two people), triads (three people) and other small groups. Sometimes the groups will be selected at random, and sometimes based on specific characteristics, such as being (or not being) from the same congregation. With multiage or multicultural groups, age or race caucusing may be an appropriate option.
Guided meditation/visualization helps participants to visualize a particular event or situation as a way of raising awareness of feelings around the situation. Guidelines include:

· Inviting people to get into a comfortable position in which they can relax, so that the focus is not on how parts of the body feel (unless that is the focus of the meditation/visualization!).

· Inviting people to go only as far into the guided meditation/visualization as is comfortable. The focus of the guided meditation is on positive experiences. People can stop the meditation whenever they like by moving or opening their eyes. 

· Letting people know before the start whether or not they will be invited to share their experience or feelings about the experience. Sharing is not always expected, as the meditation also sets the stage for discussion of topic or for reflective journaling that follows.

Handouts or Reader Packet is for use during the workshop and as a resource to take back to your congregation. Not every item will be discussed in depth during the workshop. Integrate the concepts, methodologies, and suggestions as they apply to your own programming. Whenever possible handouts will provide links to resources on the web and electronic copies. Participants are invited to share the materials and are asked to please credit the writer or indicate when materials developed have been a cooperative effort. Please honour copyright.

Newsprint pages called the parking lot or bike rack will available for participants to indicate topics that they want to have covered, or questions, or to offer additional resources. Basically it offers a place to “park” certain ideas or questions until there is time to address them, so we do not get side tracked! Pages will also be generated during the module. Someone may offer to transcribe the notes and send them out to the group afterward.

Resources: There is a display area for resources brought by the leaders and the participants. The ownership of the items needs to be clearly identified, and a sign out sheet for items borrowed from the resource area is helpful. There will be some time to review materials, at breaks and meal times. 

Small Group Ministry 

Participants will be divided into groups of 5-8 people to consider topics from personal perspective. These sessions will be ½ hour long with a format of Opening Words, Check-in: Topic/Activity, Closing Words, Likes and Wishes. There will be a facilitator for each session, usually selected by the group.

Time. There will never be enough time to have all of the discussion that is desired. There will be times when the leaders ask you to move on to the next activity. While there is suggested timing for the various parts of a workshop, the leaders may make some alterations as needed. 
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SMALL GROUP MINISTRY

Small Group Ministry provides an opportunity to address specific topics on a personal level. The more detailed explanation of Small Group Ministry is given in the Appendix. The session plans to be used during the workshop are included in this packet in the order in which they will be used. These plans, and others in the Appendix, can be used with your congregation.

Participants will be divided into groups of 5-8 people. These groups are expected to remain the same throughout the module so that a sense of community can develop. 

The sessions themselves will be ½ hour long. Please focus on how you relate to the topic, rather than on “we do this” or “we have this problem.” There will be time for these discussions elsewhere. Please do not take notes during the session

Guidelines for Facilitators 

There will be a designated facilitator for each group, but a group may decide to rotate facilitation. The role of the facilitator is to: 

· Ensure that the group begins and ends on time.

· Guides the group through the session outline.

· Makes sure that everyone has an opportunity to participate.

· Makes sure that the tone and feeling of the session is comfortable, inclusive.

The facilitator may participate in the discussion, but has the added responsibility to group process. There no reports to bring back from the Small Group Session, but the facilitator will connect with the designated workshop leader and other facilitators at the next break to discuss how the session went for you and your group.

Review of the parts of the session:

Opening Words: Sets the stage for the session, but are not an expected part of the dialogue.

Check-in: Time for each participant to briefly react to a specific thought or question, and to briefly state how they are feeling at that time. Other participants listen without responding or giving advice.

Topic/Activity: Focused dialogue around specific questions or ideas. Dialogue provides opportunity for participants to express their thoughts and to gain insight through the thoughts of others. There are no expected outcomes, except personal wisdom. Please consider these questions from your personal perspective, rather than “we do this in our church,” or “we have this problem.” There will be other times for those discussions.

Likes and Wishes: Participants briefly say how the session was for them, and suggestions to make sessions more comfortable, inclusive, and meaningful.                                           Closing Words: Brings the session to a conclusion, but is not really a summary. Following is the session plan for the first session. Other session plans will be distributed during the respective sessions, and this section will be a reference for all sessions.

SMALL GROUP MINISTRY

A MATTER OF SIZE

Opening words:  David Ray, The Indispensible Guide For Smaller Churches, p.92-93.

"To appreciate the past is not to be bound by it, but to build on it…The small church will die if it loses touch with its history…..When the future is constructed from pride in the past, then the richest energy of the small church is released and activated." Carl Dudley 

“A church’s prevailing theology is likely to grow out of its size…A smaller church where people worship together as a community will likely experience God through one another as immanent, as communal, as love, as personally involved in the stuff of their lives. Since members of smaller churches are closer to their history, they are more likely to worship the God of their mothers and fathers.”

Check in: Briefly, how long have you been a Unitarian Universalist? How long have you been with your congregation? 

Topic/Activity: Please consider these questions from your personal perspective, rather than from “we do this in our church,” or “we have this problem.” There will be other time for those discussions.

What attracted you to and holds you in this congregation?

Describe characteristics or essence of your congregation that you would like to retain and even enhance?

What do you have to offer your congregation?

Likes and Wishes: What did you like about this session? What would you like to have that was different?

Closing Words: David Ray, The Indispensible Guide For Smaller Churches, p.91, 101-102.

“The larger the congregation knows who it is because of what it does, and it must keep on doing in order to assure its existence. The small church has identity because of the experiences that it brings from the past…They find identity in their character, not in their activities.” Carl Dudley.

“Some think it is more efficient to close the too-little church in the country in order to merge it with the bigger church in town. It might be more efficient, but it is unlikely to provide more effective and faithful ministry with those who are left in the country. Most of those little churches that outsiders think should be closed would have closed a long time ago if they weren’t somehow effective….I doubt if God awards many merit badges for efficiency.” Carl Dudley
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SMALLER IS A COMPLEX ISSUE 

Excerpted from Rev. Helen Zidowecki

(see also Appendix 3)
“Throughout Christian history, smaller churches have been the norm and larger ones an anomaly, if not an aberration. For the first three hundred or so years of church history, most Christian congregations were house churches. These house churches were not led by professionals with theological degrees but by those members of the church who were identified and called forth to utilize their unique spiritual gifts for pastoral leadership, alongside others in the church who used their differing gifts for faithful living.” David Ray, The Indispensable Guide for Smaller Churches, p.xvi

David Ray, in the Introduction and Chapter Three of The Indispensable Guide for Smaller Churches, gives an historical perspective of smaller churches from early Christianity, to the early farm churches in North America with circuit riders, to ethnic store-front churches in urban areas, to current concepts of the value and impact of smaller communities. He discusses the societal obsession with “large” or “bigger,” what he calls “sizeism.” Against this cultural trend, study of the impact of size on how groups function seemed to start in earnest in the 1970s. 

Some people have tried to separate churches into size categories based on people in worship or active members. The following chart shows two examples of this type of categorization.

	Lyle Schaller and Seven Types of Churches
	Arlin Rothauge Four Sizes of Church 

	Numbers are of people in worship:

* Fellowship (or cat): up to 35

* Small church (or collie): 35 to 100 

* Middle-sized (or garden church): 100 to 175 

* Awkward-sized (or house church): 175 to 225 

* Large (or mansion church): 225 to 450 

* Huge (or ranch church): 450 to 700.  

* Mini-denomination (or nation): 700 (now called a mega church).
	Numbers are of active members.

*Family church: up to 50.

*Pastoral church: 50-150

*Program church: 150-350

*Corporate church: over 350




There is a great deal of interest in smaller congregations as essential to the health of faith-based institutions. Indeed, congregations that are defined as ‘mega’ have developed using the concepts of small relational units within the large organization. This is an exciting time to be considering how to strengthen smaller congregations! 

SEEING THE SMALLER RELIGIOUS EDUCATION PROGRAM A DIFFERENT WAY

As Lyle Schaller points out in The Small Church is Different (p.117-124), there is the tendency to expect the smaller congregation to be a small scale of the programming that occurs in larger congregations. “A far better approach is to affirm the distinctive strengths, resources, and assets of the church school in the small congregation, and seek to build on these assets. This raises five questions for the agenda of the small-membership church.” (p.117) 

The five questions are considered in light of three distinctive characteristics of the smaller congregation:

1. The teacher is the most important component of the curriculum.

2. Religious education is often a central factor in the organizational life of a small congregation. 

3. In most small congregations, religious education operates on an intergenerational (multigenerational) model. 

The questions that Schaller asks are these:

1. What are the Goals? The goals must be agreed upon by everyone involved. With the interrelatedness of the Religious Education programming as multigenerational, the goals will have long-term impact on other aspects of the ministry and outreach of the congregation. 

2. What is the Role of Young People and Adults? If the perception is that religious education is for women and children, teenagers will drop out. If the teens are involved with teaching younger children, the perception is that teaching is more important than their ongoing learning. Conversely, having opportunity for youth shows the ongoing place for youth within the educational ministry of the congregation. Adults in smaller congregations teach a great deal by their participation in the life of the church and modeling their faith. Or if educational programming ends with high school, what does that say about the concept of lifespan learning?

3. What is the Place of Religious Education? In many smaller congregations, the corporate worship, along with Religious Education, are the central parts of congregational life. If that is the case, reinforce that central position in distribution of resources, in scheduling events, in recognizing and celebrating religious education.

4. What is the Hidden Curriculum? While Schaller does not specifically use the words, curriculum can be described as explicit or the actual material that is being used; implicit or the values behind the teaching that support or negate the explicit; and null or what is not discussed. So what are the children being taught? How to survive until they no longer need to attend? Or the values, excitement, legends, history and forces central to the mission of the congregation? 

5. What Are the Advantages? There are advantages to the characteristics of smaller congregations. How can these characteristics enhance religious education programming? 

These questions can be asked of congregations of any size, but the response of each individual in a smaller congregation has more influence than it might in a larger congregation, just because of the smaller numbers and closer relationships.

David Ray, in The Indispensable Guide for Smaller Churches (p.134-145) states,

The tragedy for smaller churches was that when they started trying to teach the faith the way larger schools teach chemistry, they stopped doing what they were the right size to do – providing intimate, contagious settings in which the young and not so young couldn’t help but catch a serious case of faithfulness.” (p.134)

Ray describes his vision for the educational ministry in terms of a ‘growing medium” and notes that “A smaller church can provide all the required resources to create a fertile growing medium within these traits.”

The growing medium must be warm and hospitable. So the question relates to creating a warmer atmosphere of hospitality for all ages, making every effort to see the uniqueness and, in Unitarian Universalist terms, inherent worth of every person.

The growing medium must be holistic. The educational ministry occurs whenever and wherever the church meets. Every gathering is an opportunity and every person is a potential teacher and learner.

The growing medium must be individualized. The gifts and needs of each person are honoured, and people are nurtured to reach even greater potential.

The growing medium must be familial. This includes bringing people into multigenerational units, having worship and educational activities so that families can attend, and involving children and youth within the decision-making structure of the congregation.

The growing medium must be ecological. This relates to caring about relationships of the whole environment. 

The growing medium must affirm that the… historical tradition is our very own story. As one of the characteristics of smaller congregations is the sense of history, when we understand and claim the history of our faith tradition, we become participants in the history and destiny.

The growing medium must provide for …a living, dynamic, and life-changing faith. The educational ministry helps people wrestle with questions of discerning their role and meaning in daily living.

The growing medium must be experiential, reflective, and result in action. “The purpose of the church is to make a difference in the world in which it is placed. The key to transforming smaller, weaker churches into smaller, mighty churches is to help them bear fruit and make a concrete difference in their world beyond the church doors.” (p.145)
Handout 4

RELIGIOUS EDUCATION PROGRAMMING THROUGH THE LIFE SPAN

Multigenerational programming includes meeting the needs of the respective age groups as well as programming for all ages together. Following are some basic considerations. Specific curriculum will be included in the resource section. However, two major resources to consider here are: 

Nurturing Children and Youth by Tracey Hurd (birth through young adult)

Welcoming Children With Special Needs by Sally Patton 

The age groupings here are suggestions. The age break between school and youth will depend on local arrangements, and may occur at grades 5 or 6.

This discussion is age-specific. Additional suggestions related to the number of participants are given in Cooperative Lifespan Learning Community handout. Additional information is also included on the Resources handout. Resources listed in this handout are very specific to the age group.

	Nursery/Preschool
*Parents and children need to feel comfortable in the environment and with the people.  *Connect with people, establish relationships. *For parents, this may be a first separation, leaving child with another person. Parents, especially new parents, need the option of attending worship.


	Suggestions
*Have consistent care givers.

*Have a variety of books and activities, as this is a period of rapid change.

*Preschool curriculum for ages 3-5 yrs.
	Rituals, Rites of Passage
*Have consistent space and way of welcoming.

*Have basic rituals, including familiar songs and stories.

*Child dedications.

	School age: K- Gr. 5 (5-11 yrs.)
*Children are open to a sense of wonder, exploring the meaning of the world in which they live. 

*Move from sense of self to sense of others and relationships.


	Suggestions
*Actively involve children in planning the activities. This reinforces the use of the democratic process and that Unitarian Universalism is a religion of making choices.

*Ask, “What would you like to be doing in church?” and build on that.

*Follow the Balanced Programming components, and individual and multi-generational activities.

Resources:

*OWL K-1 and Grades 4-6 and working closely with parents. Leader training recommended. Parents can use the Parent Guide in talking with their own children.  
	Rituals, Rites of Passage
*Consistent order, such as opening and closing.

*Consider celebration when children move from this age to Youth programming. This would include a symbolic gift that is meaningful. 

*Love and Help (7-11 years) program



	Youth Gr. 6-12 (12-18yrs.)

*Youth need to be recognized as being in a different place regarding their needs and learning patterns from the younger religious education participants. 

*There are many ways in which youth can continue to be connected in a small congregation. However, these need to be discussed with the youth themselves in a manner that ensures that they are making the decision about their involvement, rather than it being for the benefit of the congregation or because of tradition.


	Suggestions

*Youth curricula can be used in a small group or mentor setting. 

*Youth can assist with other groups on a regular basis, or for special events. 

*Youth can participate in and lead services, taking reading parts, provide music, participate in the choir, etc.

*Youth can have their own group or meetings, even if there are only 2 or 3 of them. If these are not regular, they can be "special events" with the youth.

*Mentoring with adult(s) and youth.

*Consider inviting older youth into adult education programs.

*Connect with youth of other churches, and with district youth activities, and support their attendance at activities away from the church.

Resources:

*Small Group Ministry With Youth, from Small Group Ministry Network. Can be facilitated by youth.

*OWL Gr. 7-9 and 10-12. 

--join with other Unitarian Universalist or United Church of Christ youth, or an interfaith youth group.

--age grouping can be mixed.

--offer OWL with even a few youth, although the experience will be different than with a larger group.

(Leaders for groups need training.)

--younger teens, give parents The Parent Guide Gr.K-1/4-6 to do this at home. 


	Rituals, Rites of Passage

*”Coming of Age”--

An adult works one-on-one with a child with a study plan. Some materials that can be used:

Religious Education at Home and other resources from the Church of the Larger Fellowship

Religion in Life: Girls Religion in Life: Boys Material from these can actually be used for both genders.

Unitarian Universalist Backpacking. Designed for young adults, this format can be used in planning a program for all ages.

Unitarian Universalist Pocket Guide.  Get the latest edition from the UUA Bookstore.

*”Bridging” recognizes the transition from youth to young adult. 

	Adults  

Consider various components of this group, such as:

*Young Adult (defined as 18-35yrs.) and life-building issues

*Midlife with family and vocational concerns

*50’s and preretirement

*Active retirement

*End of life stage
	Suggestions

*Curricula available. See Resources

*Discussion groups, such as book discussions.

*Small Group Ministry-start at least 2 groups to give opportunity. 

*Welcoming Congregation

*OWL, Adult

*Parenting curricula: Parent Trilogy, UU Principles and Parenting, etc.
	Rituals, Rites of Passage

*Relationships, e.g. marriages and services of commitment

*Child dedications.
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MULTIGENERATIONAL BALANCED RELIGIOUS EDUCATION PROGRAMMING 

This Balanced Religious Education Programming is based on material originally developed from the Unitarian Universalist Association Youth Office. The respective components implement the Unitarian Universalist Affirmations/Principles, understanding that each Affirmation can apply to more than one component. These components are not mutually exclusive: a worship service can focus on a social justice issue; planning a social activity involves development of leadership and organizational skills. Churches and groups need to address all of the components but the focus and priorities will change. Colours can be beads used to suggest the component.

	Component
	Description
	Affirmation

	Social Action 

Green -- treating the earth/each other responsibly.
	Address problems and inequities in human relations. They occur on the congregational, district and continental level, and in society. This is turning our faith into action.
	Justice, equity, and compassion in human relations; the goal of world community with peace, liberty, and justice for all; and respect for the interdependent web of all existence of which we are a part.

	Worship

Red -- our lifeblood and our passion.
	Celebration of the religious community, focus on the "worth-ship" of life and of each person. Continuum from full services to a centering at the beginning of a meeting or event.
	Acceptance of one another and encouragement to spiritual growth in our congregations.

	Community Building

Clear -- transparency and openness 

Or Yellow -- memory, reminiscence
	Community building is the time to share our liberal religious values by getting to know one another; 

to establish trust, practice acceptance and deepen understanding. This also is the caring component, or being present for each other in time of need or celebration.
	The inherent worth and dignity of every person.

	Leadership  

Purple -- the color of royalty, leadership and self-governance
	Development of leadership skills of children, youth and adults is critical to the future of our faith community. This also uses the democratic process within our congregations and society as a whole.
	The right of conscience and the use of the democratic process within our congregations and in society at large.



	Learning

Blue -- the color of intellectual growth.
	Curriculum is a resource, a reference, for the group and Teachers/Advisors. Create a safe place to expand horizons and learn more about the world around us.
	A free and responsible search for truth and meaning.


	All Ages or cross-generational

Orange -- 
	Communities where all ages work together and have power with each other have huge potential. 
	All of the affirmations


MULTIGENERATIONAL BALANCED RELIGIOUS EDUCATION PROGRAMMING: 

COMPONENT: Worship__ Social Action___ Community___ Learning___ Leadership___ 

Smaller congregations have a great opportunity for implementing multigenerational balanced programming. 

· First, discuss children/youth and adult relationships. 

· Second, consider the multigenerational implementation for the component, including special considerations for various parts of the multigenerational community.

· Third, highlight 3 thoughts to sharing orally with the total group. Bring your form back to post so others can see your discussion notes.

Children, Youth and Adult Relationships: 
Describe a successful relationship with a child or youth. What made it successful?

What do adults expect from children/youth? What can children and youth expect from adults?

What do adults have to offer children and youth? What do children/youth offer adults?

	Considerations
	General and overall 
	Children/Youth
	Young adults and adults
	Elders

	What do you want to accomplish?


	
	
	
	

	Give some examples.


	
	
	
	

	Who is responsible for this in the congregation?


	
	
	
	

	What are some of the resources for this component?


	
	
	
	

	What are quality control/safety considerations (policies, practices, plans)?
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12 KEYS TO BECOMING A THRIVING, LEARNING, GROWING CONGREGATION 

The Lifespan Learning Community Program, endorsed by the CUC Board, offers a framework to first gather then hold the scope of what it means to support vital and growing multigenerational faith community – community which intentionally encourages and creates opportunity for spiritual growth and learning at all ages of our lives and all stages of our faith development. 

This is not a pre-scripted program, nor something that will look the same in other congregations, but rather a framework so that the particular identity and vision of your faith community and its members can come alive and flourish. As lifespan learning community champions we suggest the following 12 Keys. 

Keys one, two and three are foundational - we recommend that they be addressed first. 

	1. Have an articulated vision of lifespan learning as it relates to our community and its overall mission/vision.
· A mission/vision statement creates an important starting point for developing and evaluating programs. Your vision will become your primary point of reference for all that you do. When evaluating existing programs, your community will quickly be able to determine if they are meeting your priorities by noting if they reflect your vision. When creating new programs, your community will be guided by the purposes reflected in your clearly articulated, congregationally “owned” written vision statement addressing what life-long learning means to the congregation. Vision must be clear. If the vision is vague, people lose interest. Vision of Religious Education - whether lifespan or addressed as age-specific - ideally are well-connected to the overall congregational mission and vision.



	2. Assess our current opportunities for learning and growth across the lifespan.
· Very simply this means having a program map of the opportunities currently existing in your community, knowing which aspects of your mission/vision statement they meet, and for which members. You will see where needs are already being met - or are not being met - so that you can plan future initiatives, as a whole instead of as individual programs. Your community understands where and how the various ages and stages of its members find opportunities for growth and learning in the whole congregation. 

	3. Have a long-range plan to maintain our current lifespan learning opportunities (as they continue to meet our needs and express our vision) and create desired new opportunities. 
· A workable long range plan will make it easier for your community to create and sustain new programs. An action plan will help your congregation visualize its programs and its future and will allow a realistic timeline to implement your vision without becoming overwhelmed. It will ensure that you have time to build awareness, recruit leaders and designate any necessary financial resources. If you offer a variety of programs rotated over time, making a long-range plan will ensure that you still meet all of your objectives.

	4. Provide opportunities for people to grow and learn at all ages of their life.

	5. Provide opportunities for people to grow and learn at all stages of their faith development.

	6. Assist members through life-stage transitions with programs and ceremonies of recognition.

	7. Provide opportunities for members of different generations to form relationships and learn from one another.

	8. Support and inspire our members to teach and lead others.

	9. Nurture safe and respectful relationships amongst our members and safeguard against abuse.

	10. Allocate adequate resources including space and funds to create quality thriving programs.

	11. Provide encouragement, opportunity and financial support for our lay and professional leaders to continue their own spiritual growth.

	12. Regularly re-assesses our vision, goals and plans for lifespan learning.


Next Steps

The Lifespan Learning Community Guidebook and Assessment form are available on line at http://www.cuc.ca/lifespan/llCommunity.htm Print off a copy for interested people to read and digest. Have a focused conversation about the value of this tool for your congregation!      If there is consensus,

· Gather allies, champions – a team of enthusiasm and support

· Take your plan to begin to your decision making/governing body

· Develop an oversight team.

i. We recommend the oversight team should have between 3 –5 people. These people should be strong leaders. Select members who represent different ages of life or different stages of their faith development.

· As an oversight team, complete the self-assessment. You may discover that you have already implemented parts of several of the keys, however to begin you do not need something listed in each key, you simply need a mandate to begin!

· Complete the “application to become an in-progress lifespan learning community” to inform the CUC of your interest in progressing through the lifespan learning community recognition program. 

· Submit the application form along with a copy of your self-assessment  to the Director of Lifespan Learning.

This workshop is designed to assist smaller congregations in working within this Program. The respective keys will be addressed in the sessions, and some of these are noted below. There is significant cross referencing particularly in visioning, planning, evaluating and re-visioning.

	Key
	Notes for the Workshop 

	Developing the Basis
	Session 1 

	1. Articulate your vision of Lifespan Learning as it relates to the mission of your community.
	Characteristics of Smaller Congregations

	2. Assess current reality --  the opportunities for learning at every age of life and every stage of faith development that you have in place RIGHT NOW
	It's A Matter of Size                                          Smaller is a Complex Issue

	3. Create a long range plan to maintain current lifespan leaning opportunities and create desired new opportunities.
	Indicated in several Models including Pillars and Tapestry of Faith

	Lifespan Learning
	Session 2 and 3 

	4. Provide opportunities for people to learn and grow at all ages of their life.
	Lifespan Faith Development



	5. Provide opportunities for people to learn and grow at all stages of their faith development.
	

	6.Assist members through life-stage transitions with programs and ceremonies of transition.
	Transitions--COA

	7. Provide opportunities for members of different generations to form relationships and learn from one another.
	Multigenerational Balanced Programming

Multigenerational Activities

	8. Support and inspire members to teach and lead others.
	Religious Education as a Cooperative 

	Resources
	Session 4

	9. Nurture safe and respectful relationships among members and safeguard against abuse.
	Safety

Support Scenario

	10.Allocate adequate resources including space and funds to create quality thriving ministries and programs.
	 

	11. Provide encouragement, opportunity, and financial support for lay and professional leaders to continue their own spiritual growth.
	 Teacher Development

	Continuing – ever continuing

12. Regularly re-assess vision, goals and plans for lifespan learning.
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THEORY OF MULTIPLE INTELLIGENCES

Developed by Karen Mills for Lifespan Stream at Regional Fall Gathering, Calgary 2005

The lesson . . . 

We all have been surprised when the academically "slow" person can articulate vast stores of information about a hobby or interest for which he or she has a passion. On the other hand, there are people who stand out as "brilliant" or "bright" such as the person who readily recognizes patterns or relationships which, for others, remains a mirage or a mystery. Where, traditionally, the former person has been considered "dull" or perhaps "slow" and the other "bright" or "smart," they have been assessed within the narrow context of a single "intelligence." 

In his “Theory of Multiple Intelligences,” Howard Gardener proposes that people are not simply "smart" or "dull." He hypothesizes that human beings are capable of eight independent means of information processing. They have different "intelligences." These intelligences are: 

Verbal/Linguistic Intelligence 

Visual/Spatial Intelligence

Musical Intelligence 

Logical/Mathematical Intelligence 

Bodily/Kinesthetic Intelligence 

Interpersonal Intelligence 

Intrapersonal Intelligence

Naturalist Intelligence

How many do you think are considered when a team brainstorms a new idea, proclaiming it to be 'interactive?'
	MUSICAL-RHYTHYMIC

Responds to acoustic patterns, sounds, rhythms and tempos.

How can I bring in music or environmental sounds, or set information in a rhythmic or melodic framework?


	NATURALIST

Deals with intuitive relationships among nature and the world of physical and life force species.

How can I meaningfully highlight connections with the larger universe and previous learnings?
	VERBAL-LINGUISTIC

Focuses thinking on language, both aural and symbolic.

How can I use the spoken or written word? 

	BODILY KINESTHETIC

Involves physical movement and knowledge of the body; usually large-muscle activity; coordination.

How can I involve body movement and the use of hands-on experiences?


	WAYS OF LEARNING, THINKING, 

AND PROCESSING 

THE WORLD AROUND US


	VISUAL/SPATIAL

Depends on visual and proximity thinking; thinks in images; imaginative

How can I use visual aids, visualization, and color?

	LOGICAL-MATHEMATICAL

Oriented toward thinking; inductive and deductive logic, numeration, abstract patterns; contemplative problem solver.

How can I use problem-solving, numbers, calculations, logic, or productive thinking skills?


	INTRAPERSONAL

Identifies with intuition and introspection; self-knowledge (not introverted!)

How can I evoke personal feelings or memories, or give participants choices?
	INTERPERSONAL

Oriented toward social or group relationships; affectively communicative; cooperative.

How can I engage participants in small groups, cooperative groups?


LEARNING STYLES IN SMALLER CONGREGATIONS

The educational ministry helps participants understand themselves in relation to how they are in the world – how they learn, how they perceive and process information, and how they feel comfortable. In learning about their own styles, people gain an awareness of the styles and preferences of others. It is helpful to be more aware of learning differences and the ministry accorded by the opportunity to reach and connect on a personal level. Anyone can use many of these differing styles but over time we all develop preferences. 

Develop and adapt your program to be inclusive of as many different learning styles as you can. 

· Play games for the kinesthetic learners, do plays for the extroverted actors.  

· Do service for the social learners.  

· Go on field trips and explore nature for the natural learners.  

· For the interpersonal learners encourage small groups.  

· For the introspective, allow time for integration with solitary activities as well. 

· Plan small worship services for the children together with the spiritual learners.  

· Offer opportunities to make everything a learning opportunity by being open to the input of the participants. 

· Write poetry, bake bread, fly kites, dance, and sing, make a mural, play games.  

In recruiting people to work with the religious education program, ask about their interests and their learning styles, and recruit for the strengths! This will make the experience more pleasurable and meaningful for all.

 Handout 8
LIFESPAN FAITH DEVELOPMENT – THE ONGOING PROCESS 

Rev. Helen Zidowecki and Sylvia Bass West

We seem to go in 20 year cycles of looking at the philosophy and way that we implement Religious Education. In the 1950's, Unitarians and Universalists had joined efforts in religious education under the Council of Liberal Churches, so that at the time of consolidation of the American Unitarian Association and the Universalist Church of America in 1961, a working relationship had been established. However, this was also a period of adjustment, of determining the respective values and focus for the new denomination.

In the late 1970's and early 1980's there were the Stonehouse Conversations and the resulting Futures of Religious Education report. This report included statements of values (later to become Principles or Affirmations) and recognition of sources from many traditions (later to become the Sources of our living traditions). 

As we entered a new millennium, a group of leaders were called together to discuss, dialog, reflect, and envision the next directions for Unitarian Universalist religious education. Participants were chosen to present papers at gatherings at the Essex Conference Center in Essex, Massachusetts. Three questions posed to the participants were: 

· As we enter the 21st Century, what is at the core of our evolving UU faith? 

· What is your vision/goals for our lifespan liberal religious education? 

· What are the vital components of Unitarian Universalist religious education? 

The papers were published as Essex Conversations, by Skinner House in 2001, available from the Unitarian Universalist Association Bookstore. While some of the essays focus on specific age groupings -- children, youth, young adults or adults -- the themes apply to all ages, or lifespan religious education. Several themes that are part of the Essex Conversations are noted here in two groupings: concepts that form a basic philosophy behind religious education programming, regardless of structure or model, or as models that present ways of structuring content or activities.

Multigenerational/Intergenerational -- Concept

Relational Religious Education – Concept

Small Group Ministry -- Model


What and How of Curriculum -- Concept

Traditional – Model 

Pillars/Themes -- Model

Vision for comprehensive curriculum -- Model

Story-based Learning Centers -- Concept

Spirit Play -- Model

Learning Centers and workshop rotation -- Model

Outside the Box -- Concept

Way Cool Sunday School -- Model

MODELS OF RELIGIOUS EDUCATION PROGRAMMING

	 Model
	Description
	Advantages
	Challenges

	Small Group         Ministry 
	An adaptation of the Small Group Ministry style using Covenant Groups and Friendship Circles many churches are using. 

This model has children broken into small groups that explore the curriculum using a given format.

For an overview see: http://www.hzmre.com/sgm 
Gail Forsyth Vail - Wisdom Stories Gail has written her own stories and uses liturgical stories. Carrying our faith into the world is one important aspect.


	Shared wisdom.

Can be a community-building experience.

Encourages respectful, active listening.

Rewarding for adults as well as children

Could work as a side group during an adult covenant circle.

Mixed ages in groups so can be a bit flexible, but age appropriate level, check in.

Gifts and wishes.

Can be used as a methodology in traditional method.


	If class is small, might not work well (8 being ideal, under 5 challenging.)

People might not understand or agree with the change in focus, as this is quite a different model from “school” so congregational awareness/education may be needed. A dialogue and deep listening focus.

How the questions are asked is critical – sharing wisdom and learning from each other in the group.

This model may be a bit labour intensive for the planner.

	Traditional
	Using the traditional classroom model, full-year curriculum are chosen. A scope and sequence is usually developed and children progress through the curricula year by year.


	Ample curricula available.

Pillars approach fits.

Uses familiar classroom model that is comfortable for many volunteers.

Age appropriate curricular materials.


	Heavily information loaded. Inconsistent or busy volunteers can have challenges bringing some curricula “to life”

Year-long teaching commitment can be hard to fill, so teaching teams are encouraged, 2 out of the 4 on, and rotate throughout year. 




MODELS OF RELIGIOUS EDUCATION PROGRAMMING (continued)

	 Model
	Description
	Advantages
	Challenges

	Pillars
	The whole RE Program studies similar themes in age-appropriate ways. Often the year is broken into 2 or 3 segments with each covering a “pillar” such as UU Identity or World Religions, Social Action,  etc… similar to semesters. Alternately an entire year could focus on one pillar. Often a set of pillars are chosen and are rotated.


	Shorter teaching commitment can be easier for volunteers.

All RE classes cover the same topic together - easier for families to support at home.

Good for longer range planning.

A child entering your program will get a taste from a broad scope.


	Volunteer recruitment can be ongoing through the year.

No readily available curriculum - you will have to adapt from a variety of curriculum or if you choose, create your own. May be a bit labour intensive for the planner, so you may need to choose bits and pieces.



	Spirit Play 
	Developed by Nita Penfold based on Godly Play by 

Jerome Berryman. Uses Montessori method. The goal of Spirit Play is to teach children the art of using religious language - parable, sacred story, silence, wonder and liturgical action. For more information visit www.spiritplay.net
Stories such as Sources, Beginnings and Endings,  Sacred Spaces, Heroes and Heroines – coming soon Holidays and Holy Days

Storyteller leads the story with manipulatives, and poses wondering questions
	Child-directed and flexible choices.

Speaks to the opening of the spirit – awe.

Structure and routine provide needed consistency for younger children. Ideal for 3-6 year olds.

Children can explore a story at many levels.

Child centered program.

Children learn to be in “sacred space” with door keeper.

Art response time. Many choices. Includes responsibility for materials and clean up. 

Feast is a sharing time.
	Leaders must be properly trained in the method.

Understanding the style of storytelling. Focus is on the story and props not the storyteller.

Seems a bit rigid for some until understood.

Families should get proper orientation to help with support of the program.

Material development for each story is somewhat costly and requires time.




MODELS OF RELIGIOUS EDUCATION PROGRAMMING (continued)

	 Model
	Description
	Advantages
	Challenges

	Workshop          Rotational 
	Teach concepts through kid-friendly multimedia workshops: an Art workshop, Drama, Music, Games, A-V, Puppets, Storytelling, Computers, etc. Teach the same story in all of the workshops for four or five weeks rotating the kids to a different workshop each week. Have the same teacher in each workshop for all five weeks teaching the same lesson week after week to the different classes coming in.(centers or learning stations)  

A “journey guide” is the relational person, and stays with the group of children.
	Lesson planning time is greatly reduced

Children have an opportunity to explore topics in a variety of ways – multiple learning styles

Varied volunteer opportunities allow people who would never “teach RE” to become involved with children on a more limited basis – so volunteers use their unique skills and talents.

Children with irregular attendance still meet the story.


	Physical space and equipment needs may be costly in the beginning

Needs special attention to facilitate adult consistency for children.

Requires more time in pre- planning and preparation from RE Administrator or DRE

Limited RE class time can be challenging for workshop  presenters – doing a specific project may require more time

	Way Cool Sunday School 
	Each month 4 different types of experiences are planned; wk 1 all children worship, wk 2/3 age based curriculum classes, wk 4 social justice/action and 5th exploring spirituality with the arts. Often 2 weeks are spent in a classroom using curricula, one is spent on a social justice project and the last is spent on a community building or art project.

Community focus – living your faith.

RE Without Walls (Greg Stewart) 

Mini-mesters – a way a bridging a gap in semester programming
	Can provide new opportunities for  congregants to work with the young people without signing up to “teach”

Helps to bring the world to the program

As this is quite experiential, can be very meaningful.

Age range delineation is not as important.

Brings the world to the program.


	Has potential to be fairly complicated to arrange the projects.

Takes a lot of organization.

Might be difficult to work with in larger programs, arranging transportation, volunteers.

Initial planning and set-up are labour intensive.

Safety issues must be addressed.
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LIFESPAN FAITH DEVELOPMENT – CONCEPTS & MODELS 

Rev. Helen Zidowecki and Sylvia Bass West

MULTIGENERATIONAL/INTERGENERATIONAL SCOPE: CONCEPT

For every activity undertaken by an adult in a religious community, ask “Where are the children and how do/can they participate?” For every activity with children, ask, “What can the children teach the community, and how and what can we learn as we interact with the children?”

Lifespan religious growth and learning literally means that we are learning throughout our entire lives – religious education is an age continuum. This brings two distinct factors:

· learning opportunities for all ages, each age group addressed specifically, related to the developmental needs by age
· learning across the age continuum, with multiple ages interacting together
Multigenerational is an approach in which all ages are welcomed and included in the whole church, and in which there is a balance between the needs of the age group and the benefits of multiple ages being together. Every age group is, as they so choose, welcomed as a participant, a leader and a recipient of every part of their Unitarian Universalist community. Within community different needs will be served in different ways - not everyone together all the time, but looking with intention and vision at each area of our lifespan shared ministry within and as part of the whole. Within the scope of multigenerational, there are intentional activities planned between ages. These activities need to be truly inclusive and shared to be multigenerational. And congregations that consider themselves to be lifespan learning communities have a variety of activities which demonstrate that intention and commitment. 

There is a perception that the multigenerational approach is easier or a natural’ for smaller congregations. This could well be true, IF the congregation truly wants a multigenerational focus. 

Regardless of size, a congregation needs to ask:

How do we define multigenerational activities?

Why have these activities? Does this just seem like a nice thing to do? 

Are these activities a tradition in our congregation, or is this something new? 

How will these times together enhance the whole life of the congregation?

There are various types of activities that include multiple ages. Each has its time and place, and varies with the amount of involvement and interaction among the age groups. It is helpful to be clear about the type of activity envisioned. 

1. One age group prepares and conducts the activity for the other groups.

Youth activities in which the youth conduct the activity, such as a theatrical production.

2.  Differing ages have different parts.

Religious Education recognition Sunday where the respective groups celebrate what they have been doing throughout the year. 

3. All ages are involved in the planning and implementation. 

Activities are planned and done together. 

Story that involves entire congregation in the sounds or actions. 

Parts of the activity are undertaken by all ages, including lighting the chalice, Joys and Concerns, telling own stories around the theme for the day.

RELATIONAL RELIGIOUS EDUCATION: CONCEPT

A number of the essays in Essex Conversations focus on the need for developing relationships. This has been known in religious education for generations: children learn religiously as they experience relationships, from nursery care throughout life. So much of what and how we learn is in association with the people involved, as designated ‘teachers’ and with informal interactions. Some of the comments paraphrased from the essays are:

*We need to provide opportunities for the development of deep and authentic relationships.
*We need life-long skills, tools and attitudes to identify and dismantle oppressions and build bridges between people. 

*”The goals of religious education are to create and maintain a human environment and atmosphere where people of all ages can find and create a just community, grow and develop skills and the confidence to live their lives wholly, find and give comfort and solace, and celebrate life.” (Ginger Luke, The Children's Fire is the Community Fire) 


Faith development and imparting tools for the spiritual journey occur in community. We can have spiritual experiences alone, which we bring to and share in the spiritual community as part of spiritual growth. The dialog focuses on how participants relate to stories and events rather than on how much they 'learn'. The 'learning' is from the impact of the story and the dialog, rather than on information gained. As Unitarian Universalists, without a specific body of knowledge that we expect everyone to have, we have the challenge and opportunity to focus on spiritual development and spiritual practices for a lifetime.  

The concept reinforces that learning is in a community where relationships develop. The learning is because of the community. Small Group Ministry is a specific approach to development of groups within a congregation that focus on spiritual development and ministry to the respective members. Various aspects of the Small Group Ministry model that can be applied to make religious education more "relational," even with ongoing or usual curricula. 

The language used in religious education changes from an instructional model to a community, connection, and relational model. The emphasis changes from religious education to an educational ministry. Consider these suggestions.

Change in terminology sets the stage: 

· from "class" to "group"; 

· from "lesson” to "session" or a time together; 

· from "Sunday School" to "Religious Education" or "Educational Ministry" or "Religious Exploration"; and 

· from "teacher" to "leader" or "facilitator" or "co-discoverer." Leaders set the stage for the session, providing resources and structure, but are not responsible for the learning itself. Leaders also learn in the process! 

Prepare for a session, or time together, rather than a "lesson" that is to be followed or something that is to be accomplished. Keep the members of the group in mind, with their special considerations and special interests or perspectives. Asking teachers to reflect on the meaning of the theme for them becomes a primary part of preparation. 

The leader's focus is the group rather than the content. This is part of the 'ministry' and the essence of bringing a topic alive. The leader can go deeper with a topic, with more personal 'engagement'.

Group size is a maximum of 10, including the adult leaders.

SMALL GROUP MINISTRY: MODEL

Gail Forsyth-Vail, Director of Religious Education, started using a Small Group Ministry format with grades 1-8 North Andover, MA. Her model has the following characteristics: 

· The Religious Education session follows a worship service in which a wisdom story drawn from one of our living traditions is told.

· Gail has prepared generic ways of implementing each part of the session format that can be used by the facilitators (Opening, check-in, reflecting, carrying our faith into the world, appreciation/wishes/closure). These include games/activities as well as discussion.

· Gail emphasizes the service or outreach component under “carrying our faith into the world.” This is an example of connecting the group with the larger whole. It also illustrates the shared praxis approach of educating for action. 

· Each week, facilitators are sent plans for each age group that relates to the story that is used in the worship. 

· The groups include several grades (grades 1-2, grades 3-5, grades 6-8). It may be easier to place a child in a group configured this way than the specific graded groups.

Small Group Ministry can also be used separate from the connection with the worship service. Several curricula have been written on the small group ministry format. The critical part is how the questions are asked for dialog rather than for informational learning. And the focus is on sharing wisdom, learning from each other as much as from the leader or the material presented.

Use of Small Group Ministry is discussed in Religious Education Programming Through the Lifespan and in more detail in the Small Group Ministry Appendix 2.

	STRENGTHS OF THE MODEL
	CHALLENGES OF THE MODEL

	Shared wisdom

More intimate There is greater latitude in grouping participants. We tend to group participants by age. Groups that cover several years allow for variations in maturation and development of participants, more latitude in arriving at gender balance, and wisdom shared over several years. 

The model can be used with very small groups --even the leader and a participant in a mentoring situation, small congregations and families.
	If class is small, might not work well (I would define small as under 3, with 5-8 being more ideal. These numbers include the facilitator.)

People might not understand or agree with the change in focus.


COMPREHENSIVE CURRICULUM: CONCEPT

There were a number of requests for a comprehensive curriculum in Essex Conversations. There are several factors to consider here. One is the content. This needs to be considered overall and by each congregation. What do we want to present to our children and youth so that they can develop their faith as Unitarian Universalists – whether or not they remain connected to a congregation? We are just beginning to ask these questions for our adults also, like what is needed to enhance and enrich our spiritual journeys within the Unitarian Universalist community? We then provide labels or themes or trends or ways of identifying the content. 

Another consideration is the presentation of content. Are the various themes interwoven over a period of time, or is there a specific focus on a theme for a particular a time?

THEMES/PILLARS: MODEL

The concept was developed in the 1990’s by Religious Educators Jan Devor and Virginia Steel (REACH 1993) as a way of organizing curriculum for children around specific themes that are used for a block of time, by all age groups. While there is no official listing of themes, several seemed to emerge, such as Unitarian Universalist identity and history, Jewish and Christian heritage, Worlds Religions, and Social Action. 

The Pillars have been used in various patterns in children’s programming:

*One year, several themes – such as 9-12 weeks Unitarian Universalist Identity; 9-12   weeks another theme, each perhaps including Social Action Component; OR

*One year, one theme, with rotating themes each year. 

A broader use of the themes approach is to develop a long range plan or grid with the themes that have been identified and the age groups. Note how each of the themes is available for each age group. This can be by name of curricula or by special activity. This can provide a picture of how comprehensive the inclusion of the critical themes has been and identifies where gaps may be. This overview can be used whether a single-focus theme is used or whether multiple themes are used.

	STRENGTHS OF THE MODEL
	CHALLENGES OF THE MODEL

	*Get into some great discussions about what group thinks the Pillars should be and talk about the goals for the program.  

*9 week terms manageable, with teachers rotating every 9 weeks. 4 themes per year then ad in special holiday events.

*Not labor intensive to set up once you have decided on the Pillars, cut and paste lessons from curricula that would fit into that them. *Committee could take various curricula and do this.  Ginny Steele’s Which Lesson could be helpful here to plug in lessons. 

*Developing curriculum from multiple resources can involve a team of teachers who are committed to the theme.

*Identifies topics more readily

*Long-range planning more easily done

*The theme can be used throughout the entire religious education program or the entire congregation, and may bring a sense of unity.

*Some curricula, especially social action, are written so that this can be done readily, such as Starting Small, In Our Hands. 

*If the congregation takes time to identify what would be included in a religious education program, there could be a sense of the program meeting the desires of the congregation.

*May be easier to describe what is being included when there is a theme.
	*One person, such as a Director or Coordinator, may be the one to create the curriculum for each Pillar. Time consuming for whoever does it.

*Curricula are frequently written to incorporate multiple themes in an integrated manner. To pull section for a 'pillars' approach may interrupt the integrity of the original curriculum. 

*May limit consideration of using new resource until it can fit into the planned theme.

*May limits exploration of a new idea

*It assumes attendance. (If a child misses because of a sport, they have lost the focus around the topic. If the same cycle of themes is similar year to year, this continues to present a gap for that child, so consider shifting when certain themes fall in the year)

*Too much material to cover may make for shallow inquiry or feeling rushed

.


TAPESTRY OF FAITH: MODEL

The idea of identifying themes has been carried over into the UUA’s new ‘Tapestry’ model. With the movement away from concrete subjects to how people are part of the Unitarian Universalist community, the themes have changed from specific topics – social action, worlds religions, etc. – to ‘strands’ in Tapestry:

· Ethical development

· Spiritual development

· Unitarian Universalist identity

· Faith development 

We probably always will use some identification of themes. And we will continue to have the question of using a single theme for a single period of time or multiple themes as we plan. 

For the ongoing information about this curriculum as resources are developed, including field test opportunities, see Tapestry of Faith: A Unitarian Universalist Online Lifespan Curriculum at http://www.uua.org/re/other/tapestry/
Tapestry of Faith is a series of programs and resources for all ages that nurture Unitarian Universalist identity, spiritual growth, a transforming faith, and vital communities of justice and love. These resources are developed out of conversations that articulated a future direction for Unitarian Universalist religious growth and learning. A series of denomination-wide focus groups helped shape a program that would offer a variety of resources—downloadable, printed, viewable, interactive, and more. 

How Is the Tapestry of Faith Program Different?

Tapestry of Faith is a faith development program that offers age-appropriate programs for children, youth, and young adults and adults of all ages. It also offers resources to support parents in their role as primary religious educators to their children.

Teachers receive materials to support their role as facilitators and shapers of faith development. The key role of religious professionals is recognized and supported as they nurture communities of lifespan religious growth and learning.

This program offers a variety of materials in different forms. As it is developed, curricula will be downloadable from www.uua.org . Some resources—such as handbooks—for parents, teachers, and religious educators are printed and sold through the UUA Bookstore. 

Other materials will supplement the core curricular pieces: multi-media presentations, blogs for teachers using materials, wiki sites for those using the materials to add their ideas and supplemental images, texts and teaching suggestions, and much more. 

Training will also be available online with resources to connect teachers to professional religious educators ready to respond to questions and offer support.

It is too early to describe the Strengths and Challenges of this model. Certainly the planned accessibility of the material, the various formats are exciting prospects. Also to be determined is use by with smaller congregations and programs.
STORY-BASED LEARNING CENTERS: CONCEPT

Stories are critical instruments in religious education. The focus of Sophia Fahs and Dorothy Spoerl and others for a major part of the 1900s was on the use of myths from many faith traditions as well as stories of daily life, and on how to tell stories. We may have gotten away from stories somewhat in the 1980s with the more scientific approach of experiencing. Most of the curricula written in the last 20 years include stories. But we may be using stories differently. Stories are the anchor for dialog and activities. We have already mentioned using stories in Small Group Ministry. 

Following are a couple of models that revolve around stories. They also incorporate the concepts of learning stations or centers – an organizational pattern that is not new but that is coming back into use. In The Creative Process and Religious Education, published in 1964, Dorothy Spoerl describes a proposal a religious educator wanted to institute. It involved elimination of age-level and grade-level classes for children, and adoption of a “program of interest groups in which any child might enroll if he chose to do so…there would be a dance group; an art studio with a wide variety of available media; a dramatic group; a science corner or a laboratory where children could follow the dictates of their own curiosity; a library filled with many books which children could read, or from which they could be read to.” 

SPIRIT PLAY: MODEL  (http://www.spiritplay.net)
Spirit Play is a Unitarian Universalist adaptation of the Godly Play and Montessori Methods developed by Nita Penfold D.Min., Rev. Ralph Roberts, and Beverly Leute Bruce. The program developers see the purpose of religious education as helping children in living into their own answers to the existential questions: Where did we come from? What are we doing here?  How do we choose to live our lives?  What happens when we die?

The two most important keys to the Montessori Method are the environment and the teacher. *The teacher is the link between the children and the materials, prepared and arranged on the shelves by this teacher. But the teacher remains secondary to the children themselves and creates an atmosphere of peace and comfort in the classroom. 

*The well prepared environment and the calm, full-of-wonder presence of the teacher presenting the story free the children to work at their own pace on their own issues after an initial lesson. Spirit Play is a model of how to wonder in religious education, so children can “enter” religious language rather than merely repeating it or talking about it.
With the increased awareness of different learning styles, this model takes a central story and then has the children move to different learning stations like projects, music, writing, etc. A respect for how art addresses mystery and the expression of new church members for more emphasis on the spirituality inherent in our faith communities have led our leadership to understand "art" as a powerful tool toward effective religious education and expression.

What is suggested is nothing less than a counter-cultural revolution. Our educational goals must first free themselves of the expectations of society and focus on the individual needs, dreams and constructs of each of us. When we participate in our chosen art form, and gain the skills to release that power in those we teach, we create a faith community whose process is understood as its worth, and whose reflection makes the whole educational endeavor effectual, rewarding and transformative.

	STRENGTHS OF THE MODEL
	CHALLENGES OF THE MODEL

	*Incorporates multiple intelligences

*Empowers children with their choices

*Adults can be involved in leading an activity of choice

*Excitement/energy flows from self-expression

*Multi-age interaction

*Experiential

*A group of parents, teachers can be energized while preparing the props.
	*Might need more adult leaders

*Leaders need to be orientated to the concepts and how to use and tell stories.

*Need to use appropriate curricula

*Could be costly regarding training and supplies.

*Might require more space or new ways of using existing space.


WORKSHOP ROTATION: MODEL

This model started in 1990 in a Presbyterian church in Chicago. 

Melissa Armstrong-Hansche and Neil MacQueen introduce and describe “Workshop rotation” in their book Workshop Rotation: A New Model for Sunday School.  MacQueen says, in an article on the website www.rotation.org:

Here’s the Workshop Rotation Model in a nutshell: Teach major Bible Stories and concepts through kid-friendly multimedia workshops: an Art workshop, Drama, Music, Games, A-V, puppets, Storytelling, Computers, and any other educational media you can get your hands on. Teach the same Bible story in all of the workshops for four or five weeks rotating the kids to a different workshop each week. And here comes the extremely teacher friendly part: Have the same teacher in each workshop for all five weeks teaching the same lesson week after week (with age appropriate adjustments) to each new class coming in. 

Change “major Bible stories” to “stories of our faith” and go with the methodology. They and others have stressed the importance of having “journey guides” with each group as they move through different workshops, providing a continuity of adult leadership.  The same stories may be told use with slightly different variations for the workshops so children hear and experience the story in different ways. 

	STRENGTH OF MODEL
	CHALLENGE OF MODEL

	*Incorporates multiple ways of learning.

* The same story can be told in various versions and emphasis.

*Uses specific talents of teachers, such as music or drama, with minimal preparation for the weeks that the story is used. 

*Results in an in depth understanding of a story. 

*Children with irregular attendance would still be exposed to the story at some level. 
	*Larger groups needed to provide the variety of settings. 

*Space needed for more than one workshop.

*Limited number of stories can be covered.

*Organizational complexity.

*Managing safe congregation concerns with larger number of people working with children.




OUTSIDE THE BOX:  CONCEPT
Taking – or allowing religious education out of the Sunday School “box” -- is to explore ways in which the whole religious community is both teacher and learner. Instead of a designated time and place, like Sunday morning and in a church as the setting for religious education, view all of life and all or any time that part of the congregation is together as a time for educating religiously. There is a danger, though: once religious education gets ‘out of the box’, it really cannot be neatly put back into the box. 

Description: 

Multigenerational


Not just Sunday morning

Not just on church property

Means beyond the classroom experience

Ministry to families

WAY COOL SUNDAY SCHOOL:  MODEL

Greg Stewart and others developed the Way Cool Sunday School model at the Second Church, Chicago. Writing about this model in Essex Conversations, Stewart says:

…we put lived experience before the dissemination of information, took Sunday School out of the church’s basement and into the city’s streets, eliminated age divisions, used curricula as a resource rather than a recipe, intentionally invited (and transported) non-UU children to Sunday school from area shelter and group homes—yes, we became both missionaries and evangelists—and we connected social action with religious education. We called this approach “Way Cool Sunday School.”

There are various ways of doing this. One that is used by congregations of varied size is rotation of themes and locations over a month, such as:

One Sunday is an ‘all-ages’ children’s worship. 

One Sunday has a social action project.

One or two Sundays have ongoing age-based sessions with specific curricula.

One Sunday has a focus on the arts.

One Sunday has something unique in the congregational setting, like a work project for the church.

Other ways of programming outside the box include holding the religious educational activities on a day other than Sunday, such as an after-school program once a week, or a “RE at home” program available on line. Technology continues to open possibilities for learning.

	STRENGTHS OF TREND
	CHALLENGES OF TREND

	*Broad learning experience

*Creative program, many experiences can be FUN!

*Opportunity for multigenerational activities

*Resources are flexible and broad, beyond curriculum-based.
	*Planning time is critical.

*Communication of what is being planned is critical.

*Management of safe congregation policies with increased number of people working with children as well as going off-site. 

*Need to create the program
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LIFESPAN LEARNING COMMUNITY REGARDLESS OF SIZE

“We have no children,” was the cry from a small congregation. On further discussion, I discovered that the church building was used by Boy Scouts and Girls Scouts and various other community groups. Religious education ‘outside the box’! What do people see when they come into the building? Announcements of things that are going on within Unitarian Universalism? Pictures of people of diverse backgrounds, ages and abilities? Heterosexual and homosexual families? Copies of Unitarian Universalist publications? This is our explicit and implicit curriculum. And we don’t need to have organized ‘sessions’ to educate about our faith community. Educate by how we take care of and ‘decorate’ our space. Take every opportunity to ‘educate’ ourselves, our community, and the visitor! 

“I want to have something for my grandchildren when they visit,” is another frequently heard comment. So let’s start by taking the idea above. What are the items in your household, and in your life, that are part of Unitarian Universalism? Do you have a special place in your home for a chalice, or UU publications? Inviting children to attend a service with you is inviting them to share an important part of your life. Have you told them why being a Unitarian Universalist is important to you? If they also attend a UU church, this gives you common ground. If they do not attend a UU church, invite them to see what is the same and what is different in your church from the one that they attend. And be sure to talk with them. It can be fun to discover how people who visit see us! You are their connection with Unitarian Universalism. You are a ‘religious educator’. 

Some congregations have materials for children to use during the service. Certainly children can sing – or sing along – with the hymns, even the very young who may sing their own words rather than those in the hymnal. Some services include children in lighting the chalice or in ‘Joys and Sorrows’ or in taking the offering. And changing a ‘Time for Children’ to a ‘Time for All Ages’ allows storytelling, whether children are present or not (children of all ages like stories). Things that might be available are coloring books of chalices and other symbols. One church I know has pictures of the stained glass windows in their sanctuary for the children to color. This is a way to introduce children into the worship setting, and ‘educating for worship’ is part of the ‘curriculum of the church’. 




Rev. Helen Zidowecki, 2002

Cooperative Lifespan Learning PROGRAMMING 

A cooperative is an enterprise/organization jointly owned/managed by those who use its facilities or services. 

Cooperative Religious Education (Lifespan or age specific) is based on the idea that: 

· the educational ministry is an integral part of the whole church community and is part of the shared ministry of the congregation.

· the volunteer and staff tasks need to be done for the community to function, and there is a satisfaction in being part of the community in this way. 

· everyone's energy and commitment is needed at some level –  teaching in children’s programs, serving as a youth advisor, facilitating adult education sessions, coordinating social events for multiple ages, supporting fundraising, developing and leading multigenerational worship, writing about lifespan “RE” in the newsletter, offering a worship service on the value of lifespan faith development, updating the web site, etc..

· the greater the number of people engaged in some way, the greater the ownership and enthusiasm and the more the community grows as a whole.

· the programming is in compliance with the established mission, vision and safety procedures.

A cooperative relies on understanding the partners in the venture. In terms of religious education within a congregation, these components are the participants themselves (children, youth and adults), the total congregation, the governing board, the committee that oversees the programs, the designated religious education leadership, and those who work directly with participants. 

The CUC’s framework for addressing Lifespan Learning Community uses what we have named as ‘12 Keys’ to building and nurturing a thriving lifespan program. A Lifespan Learning Community is a community which intentionally encourages and creates opportunity for spiritual growth and learning at all ages of our lives and stages of our faith development. An assessment tool is a part of this framework and provides grounding or a foundation for a starting point to move toward “lifespan” thinking in your congregation.

ASSUMPTIONS, REGARDLESS OF SIZE

When there is no designated Religious Education staff member, the Chair of the Religious Education Committee and the committee members hold the role of RE program development and organization. 

A number of tasks, such as visioning and long range planning, recruitment and development of teachers, selection of curriculum, risk assessment and safe community, budgeting and evaluation and possibly even multigenerational events, worship, and social action are part of what a committee might consider for a balanced program. These aspects are shared between the Religious Educator and the Committee when a staff person is in place. 

"Task Analysis" is helpful in sorting out the respective responsibilities between the committee(s) and the staff. Tools are available to do this analysis. 

Determining who does what considers the gifts, abilities, interests, learning and working styles of the individuals involved. 

The cooperative works best when the tasks are built on strengths. It is critical that people be able to have a dialogue about styles and interests, and plan to complement each other. This is an ever-evolving process – one where volunteers and staff are meeting each other “where they are” but also encouraging growth and understanding, building on strengths and gifts of the individual, within community.

It is important to have on-going dialogue within the lifespan program “team” of staff and volunteers and to keep the Board aware of changes and challenges as well as successes!  

Communication and clarity are two key aspects of a cooperative model in community.

It is good to dream, and also permissible to cancel events or change plans. 

Sometimes there is the desire be able to offer "everything", and this is not possible. Plan realistically.

Programming and goals need at least annual review.

Religious Education/Lifespan programming is done in compliance with environmental and safe congregation codes and policies. 

the congregation as a whole system

Congregation: Who ‘Owns’ Religious Education? 

“Owning and holding” is

- commitment to sustaining something of worth. 

- spiritual practice and with others, a spiritual endeavour.

- engagement in the future.
- being responsible for ‘resource-ing’ the congregation’s lifespan Religious Education.

- opening and readying the community to the welcome, nurture, support and   empowerment of members and friends of all ages, through all stages of their faith development. 
The commitment of the overall congregation is crucial to the implementation and success of the Religious Education programs. We must move away from thinking and acting in silos. The congregation as a whole makes a commitment to all of its areas of ministry – educational, financial, worship, outreach, youth and young adult, pastoral, etc. The financial commitment is essential and ideally it expresses the mission and vision of the congregation.

Board of Trustees: The Board holds in trust the overall duty of care of the congregation, and is responsible for legal, policy and fiscal matters, and the general administration of congregational business. There needs to be communication between the respective committees and the Board, especially when there are items that the Board needs to address, such as staffing and safe community. The ongoing management of the programs rest with the Religious Education Committee(s) or Lifespan Council of Committees (children, youth, adult)
Minister: The minister supports the programs as part of shared ministry, makes the religious education part of discussion from the pulpit, encourages people to participate, assists in making the program part of the total congregational life, and works closely with the Religious Education leadership.

Religious Education Committee: The Committee is responsible for the vision, policy recommendations and broad program goals; has general oversight of the program; is the liaison with the congregation; reports regularly to the Board; and provides direction to the designated Religious Education leader. The Committee actively promotes the program. The Committee may coordinate all ages programs and events, though other individuals or groups may implement the actual programming. 

Religious Education Professional: The staff person is responsible for the implementation of the program, in conjunction with the Religious Education or Lifespan Committee(s). They provide continuity, consistency and expertise on resources, and promote program visibility. The Religious Education Professional works closely with the teachers/advisors/ facilitators. Selection, orientation, training and evaluation of volunteers and development and evaluation of programming is included in the RE professional’s portfolio. Communication and building capacity in others is a key function.
Parents: Parents are the primary religious educators for their children. They are instrumental in getting children to the program, and assist in various ways: leading or assisting with the respective groups, providing transportation and support for various activities, and help where needed. Parents, especially if they are new to Unitarian Universalism, need to be able to participate in worship services and learning opportunities themselves. Parents are partners in the program, but should not be expected to plan and implement the program by themselves. 

Those who work directly within the programs: Traditionally called 'teachers' with children (sometimes called ‘leaders’ or ‘guides’), with youth often termed ‘advisors’ and with adults, ‘facilitators'. They assume this role because of their commitment to Unitarian Universalism, because they feel that they have something to offer and finally because they are willing and eager to be learners themselves. 
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COMMUNICATION LOOP

Regardless of the configuration of the program, communication with the participants and the larger congregation is essential. The smaller congregation tends to make decisions regarding activities on a shorter time frame and with less overall visibility because it is easier to notify the people who are expected to be involved. However, this also tends to be more exclusionary, as people visiting the congregation may not know where to get the information or may not even see that events are occurring. It is like announcing that a meeting will be at a person's house without giving the address, assuming that everyone knows where that is.

Communication gives the visibility that can also say: "We have something to offer!" The communications loop starts something like this:

Calendar: Plan ahead!  Save the Dates! Planning for the year: The church year is generally September to June. However, it is a good idea to have a calendar that goes from July to June so that summer events, such as picnics and outings, can be noted. A calendar is a work in progress. Calendar needs to be posted so that people can see what is in the planning and so that events can be noted. Planning for the next year needs to begin in the early summer.

1. Include special events, such as Ingathering and Christmas service, all ages social justice events, fundraisers, annual meeting, etc.

2. Add notations, as they are decided, such as committee meeting times.

Brochure: Overview of the Program. The brochure that announces that you have a program can be quite simple or detailed. It can be generic or it can give specific information about what the respective groups of children are doing. Items to be included in brochures, somewhat in order from a simple brochure to a more detailed one are:

· Name of the church and the Religious Education Program.

· Who to contact for more information and where to get more information (like the newsletter).

· When the sessions are held (like "Children come into the sanctuary for the first part of the service then go to their own session that ends when the service ends" or "Children go directly to their sessions, which run from 10:00-11:00 AM.").

· Mission or vision statement that gives the philosophy of religious education.

· Special events that traditionally occur, such as family and multigenerational services, youth-led service.

· As much detail as you can about the themes of the sessions. (Or this can come out in an additional prospectus the first of the church year, and is specific only to that year.)

· Specific policies, such as registration, safety, and need for separate permission forms for activities that do not occur on the church grounds.

Newsletter: More details so you can participate. Depending on when the newsletter is published, plan the calendar to cover the next newsletter period. For example, if the newsletter deadline is the 15th of the month, to cover from 20th of the month to the 20th of the next month, plan events to cover at least through the 20th of the following month, or working about 5 weeks ahead. The details would include any special events, the fact that Religious Education Programming will be occurring, any specific details that families need to know. (Example: There will be a field trip, special permission forms will be needed, and how to get the forms.) Many congregations now offer a weekly e-mail update to families, highlighting upcoming events. Some congregations also use the web pages for communication and also home based learning opportunities.

Sunday Order of Service: It's Happening NOW!  If Religious Education occurs during or after the service, this would be information for that day. If the Religious Education session were held before the service, this would be the detail for the next week. Also, special notices, such as Religious Education Committee meetings, can be covered in O of S announcements.

Newsletter: This is what happened. After the event occurs, it is good to have follow-up notations in the newsletter from participants themselves. Get as many names as possible in visible places, as this personalizes the program. Celebrate when you have hosted a training, cluster event or had out of town guests share a program.

Reports: Reports of the Religious Education program may be very helpful for the governing body of the congregation. These can include numbers of participants, and any special notations. Even if regular reports are not given to the governing body, there should be an annual report that goes to the congregation at the time of the Annual Meeting. Such a report is good for future planning. It can be written from the newsletter articles and calendar! 

	8. Decide whether to include in future planning  

===(
	1. Calendar: Plan ahead!  Save the Dates

===(
	2. Brochure: Overview of the Program

!

	^

7. Reports, to Board and congregation, Annual Report
	COMMUNICATION LOOP


	3. Newsletter/fliers: More details so you can participate.

!

	^

6. Newsletter: This is what happened.
	5. EVENT!

<=====<
	4. Sunday Order of Service: It's Happening NOW!

<=====<


Several key items are needed for this Communication Loop to be implemented. Know the details for each of the items! 

Newsletter:  What time period is covered? A month? Several weeks? Specific dates.

When is the deadline? (Example, the 15th of a month for the following month.)

To whom is the information for the newsletter sent? In what format (hard copy, electronic)

Sunday Order of Service: What is the deadline? (Example: Thursday morning for the following Sunday) To whom is the information sent and how?
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CONGREGATIONAL Structures: Formal and Informal

Sylvia Bass West

Institutions function on both formal and informal levels. The formal is the established legal entity, and the accompanying policies and procedures. The informal is how these are implemented, or “the way that things really work.” It is necessary to be aware of both. 

FORMAL STRUCTURE

Boards and Committees

Unitarian and Unitarian Universalist Congregations govern individually within a process of congregational polity. Congregations hold annual meeting and special congregational meetings for important decisions. Between such meetings, the conduct of congregational life is overseen by an elected Board of Trustees, a volunteer committee. Often a Minister, a Religious Education professional, Music Director, Church Office Administrator and other part time staff suited to the life of a particular congregation round out a staff team.

Board of Trustees (Also called Board of Directors or just Board)

Is responsible for overall operation of the church.

Is the legal entity of the congregation.

Finance Committee

Managing the church's budgets and investments.

Budget requests go to this committee.

Membership Committee

Supporting the life and growth of the congregation; making newcomers, friends and members welcomed.

Religious Education information can be disseminated with the events and materials of this committee.

Committee on Ministry

Strengthening the quality of shared ministry within the congregation.

This may include evaluation of lifespan programming or educational ministry (Religious Education) as part of evaluation of the overall ministry of the church.

Worship or Sunday Services Committee

Assisting in the planning and promoting of quality, meaningful worship services.

May include the “younger members” involvement in services (and address frequency, how long children are in the service) and scheduling or planning multigenerational or all ages services.

Personnel Committee (May not be present in smaller congregations, until there are multiple staff positions.)

Responsible for the recommendation of policies and procedures governing employment relationships between the church and its paid personnel.

Property Committee (Also called Buildings and Grounds, or Facilities Committee)

Overseeing repair, maintenance, improvement and management of church property(ies).

Religious Exploration/Education Committee(s) (Also may be called Lifespan Committee or Council)

Creating and managing the religious education programs that meet the needs and wishes of the all ages of members and all stages of faith development.

Social Responsibility Committee (Also called Social Action, Social Justice or Faith in Action Committee.)

Providing information regarding issues of social responsibility and justice; facilitating member involvement in social action.

Religious Education social action activities may be separate from this committee, but are more inclusive when this committee is aware and/or involved. A connection/liaison to RE is important.

Youth/Adult Committee or YAC (May be a subcommittee under Religious Education.)

Overseeing and supporting youth and youth ministry within the congregation.

INFORMAL STRUCTURE

What is your congregation’s official operational structure - who has authority, who is accountable, AND who has the unspoken or unofficial  “ownership” of certain areas of congregational life? Knowing and respecting people’s territory is a wise thing, as an individual’s emotional attachment can be strong. Here are some examples:

Who can ask what of the congregational secretary, and when?  

Who defrosts the refrigerator?  

Who opens up on Sunday mornings and what if they are not available? 

Who might object if children's art is left on the walls?  

Who can decorate what rooms? 

Who can use what rooms? 

Can the newsletter editor veto submissions? 

Is there a web weaver? 

How do you post family and RE events on the church web site? 

What will happen if you touch the choir's coffee maker? (Sound silly? There are stories, and you’ll have some of your own, so it is best to know your people! Don’t sweat the small stuff!)

RE Committee(s) – 

How experienced is your RE Chair?  

Is there a leadership development fund to support lay leadership training? If not, can it be requested?

How large is the RE Committee and how are decisions made?  

How much turnover has there been and how is “institutional knowledge” passed along? 

What responsibilities are the committee used to having?  

Are the current tasks meeting the needs of the program? If not, what are they holding on to and why? 

Does the committee know one another well? How welcome are newcomers into the fold? 

Is some group building needed? Who names that need? 

Are the minister or Board chair invited to RE visioning and planning meetings?

Welcoming – 

Who greets families at the door? Where is the new family welcome packet kept and do all greeters know? 

Who explains “Sunday mornings” to new families, shows them where the classes meet? Is the flow of the morning’s activities obvious to newcomers? 

What do you do if MANY new families come on a Sunday morning? 

Is there a group of extra volunteers to draw upon, non anxious and “at the ready” for unexpected guests? 

Who makes the introductions of young people to the youth group? 

Who makes sure child care in the nursery is well staffed, safe and attractive - and welcoming of new families? 

Worship – 

Do children join the adults for part of the adult service (once a month or almost every Sunday)? 

How would a new family know this? 

Is the “all ages” part of the service appropriate for the children’s participation?  

Who leads the all ages elements of the service while the children are there?                               Does the DRE or RE committee chair have a role in planning that part of the service - with the Sunday services committee and minister?  

Is there a story for all ages or moment of wonder? Remember that stories are for everyone! 

Do the children share in joys and sorrows? Do they light candles? Does this challenge the congregation? 

What ritual and wonder is there for preschool and kindergarten children that helps define their time in church as something different from secular activities? 

Do children join the adults for coffee time? How many cookies can one person (child or adult) take? Don’t laugh! 

Other Questions Generate your own questions, including things that you may have wanted to ask when you were new to the congregation – or even now!
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SUPPORT SCENARIO and MAINTAINING HEALTHY COMMUNITY

Rev. Helen Zidowecki and Sylvia Bass West

Following are things to consider in implementing Lifespan Religious Education programming, regardless of the size of the program. They are suggestions and guidelines. 

The Support Scenario topics:

· are alphabetical, but can be discussed in any order.

· apply to all ages, unless specified for a particular age group, such as children or youth.

· apply to congregations of all sizes. There are additional notes for smaller congregations. 

Add other topics of specific interest to your situation.

Suggestion for using this in board or committee development: Focus on topics at Board, Religious Education or Lifespan Committee meetings over a period of time, or set aside an extended meeting, like the larger congregational review, and break into groups to consider and respond to the questions for the congregational setting. These can be valuable learning opportunities as you develop guidelines, policies and operations manuals.

SAFETY

Space is safe for the group size, age and planned activities: 

*Furnishings are safe, including toys.  

*Heat, ventilation and lighting meet local ordinances and provide necessary comfort.

*Area is free of hazardous materials, including lead paint, hazardous cleaning solutions, etc.

*There at least two ways to exit the space and the building. These posted in each space.

*The space can accommodate mobility and other needs, including exiting in case of emergency.

*If there are maintenance problems, such as burned out lights, the maintenance/repair procedure is known.

*The location of a first aid kit is known and clearly marked. This includes a write-up of universal precautions and other procedures, as needed. The first aid supplies are adequate, including non-latex gloves. 

*The space is open (has an unblocked window or open door to an area where there are other people). 

*The space that is included as part of the ongoing church program is defined, such as church building and parking lot, play yard, etc.

Personal safety: 

*It is clearly noted how children leave the activity and the church: with whom and how (are met, are accompanied by an adult to a specific area of the church, or allowed to leave by themselves).

*Personal information is on file, specifically who to contact in case of emergency, medical and other conditions that influence how a person participates. 

*Personal information, such as addresses and phone numbers, is protected. Pictures in public places are not identified, especially those of children. Personal contact information is NOT on a web site.

Playground safety:

*The playground equipment is safe for the age groups that will be using it. (Consider type and condition).

*There is an arrangement for supervision.

Risk Assessment and Mitigation 

Abuse considerations/children and adults:

*There are two adults (or adult and older youth) with children, regardless of how few children. Additional adults (older youth) are available to meet the congregation-established adult/child ratio., such as:


 Nursery/Preschool—1:3/1:5

Elementary—1:6

Middle School—1:8

High School—1:10

*Adults and older youth who work with younger children have completed required congregational safe church screening, that also considers ability and experience in working with children and youth and they sign a Code of Ethics. (See the UUA or CUC for details.) 

*Reporting procedure is known if problems arise. 

*There is a written procedure for addressing abuse or neglect that may come to the attention of leaders.

Activities outside of the designated church space:

*Permission forms are used when leaving the designated church space.

*Parents, the director or coordinator of the overall program and/or at least one person who is not directly participating in the event needs to know the plans. 

*Those who transport have valid licenses and insurance coverage.

*The vehicle is safe, including proper seats and seatbelts for driver and each passenger.

Smaller Congregations:  Safety procedures need to be in place for even one child. 

SCHEDULING

Schedule for a Sunday:

*The time in religious education is coordinated around time the children are in the worship service or worship planned specifically for the children. 

*The projected length and clock time for sessions is publicized. 

*The expectations of children outside of the scheduled program time is clear, such as during fellowship time.

*The activities that are scheduled for various groups are publicized, such as in the Newsletter, the order of service, or on a visible schedule. Includes, as much as possible, the leaders and the topics.

Smaller congregations: Even if there are not children who attend regularly, note who is available and prepared for children. Hospitality and welcome are CRITICAL.

Church calendar:  

*Planning the church calendar for the year includes the religious education coordinator/director and/or RE committee chair.

*The calendar includes events in which children are or could be involved. 

Scheduling who is teaching when.  

*To the degree possible, teachers schedule themselves from within a known team.

*Specific practices are identified in planning, such as two adults with every group every session, rotating teams, different teams for different blocks of time, plan for substitutes, etc.

Small Congregations: Educational time can be scheduled other than at the time of the service. Perhaps it could be arranged as

*After school time

*Family sessions at home, with regular family events at church

*Before or after the service, with educational program for all ages.

SCOPE OF THE PROGRAM

*Lifespan intentionally includes birth to death. Within this range are generally:

Nursery or child care: babies and toddlers

Children 5-12 years

Junior Youth 12-14

Youth 14-18 years

Bridging Youth 18-20

Young Adults (defined in UU circles as a broad group 18-35 years but often broken down further for programming)

Adult (which can also be further broken down)

*The scope of the program being discussed needs to be clear within the description and within the structure in the congregation. For example, How does the ‘Lifespan Committee’ cover the entire range? Are there sub-committees, etc? To the degree possible, the norm of programming is multigenerational.

SELECTION OF MODEL and CURRICULUM

Models and Curriculum are reviewed in the context of the needs of the congregation.

*Theme: 

The theme of the curriculum is of interest to the congregation.

*Goals: 

The goals/objectives of the curriculum are consistent with those of the religious education program.

*Age Group and Group Size:
 

The expected age group and group size for the material is consistent with that of the congregation OR the material can be easily adapted to fit for the congregation. 

The curriculum can match or be adapted to the attendance patterns of the congregation. 

*Space Needs:

The space requirements for the curriculum can be accommodated without jeopardizing the intent of the curriculum. (For example, if the curriculum calls for a space for dance, eliminating that element may change the intent of the curriculum.)

*Number of sessions:

The number of sessions can fit into the congregational schedule, possibly with some adjustment needed.

*Length of Sessions:

The expected length of a session can be accommodated within the congregational schedule.

*Leader Training:

There are resources to pay for leader training, if it is recommended. 

*Other Preparation:


Specific preparation of the parents or the congregation may be needed. (Example: parent orientation with OWL)

*Strengths/Limitations/Challenges of this material:

Note the strengths of the material.

Note the challenges for the congregation.

Make sure that you have the latest edition of the material.

Consider how the material meets current anti-oppression and diversity considerations.

SELECTION OF LEADERS. 

Volunteer or paid

These considerations are in addition to the Safety considerations (See Safety, Abuse).

*Has had adequate preparation for working with the specific age group, or is working with someone who has this knowledge and experience. 

*Has basic understanding of Unitarian Universalism and lifespan faith development and is a role model for these. For example, has been in a UU congregation for at least 6 months or a year?

*Selection is from the entire congregation.

*Leadership development is valued, supported and implemented
Smaller congregations: 

*If you do not have appropriate people to lead a program at the moment with the few children and youth who attend, then do not have a program but rather provide opportunities for the young people to feel a part of community and  expand opportunities for the children and youth until you are able to offer an appropriately staffed program. For example, have children stay in the service, and make some alterations to accommodate that.

*If the congregation pays the teacher, several people are designated to work with the teacher around keeping the children’s program as an integral part of the overall congregation rather than ‘delegating’ the program solely to the teacher alone. 

SHARING

*The Lifespan activities are shared with the larger church community and with the children's families.

*There is opportunity for those involved with Lifespan Faith Development to share their experience, such as in the newsletter. 

*The educational opportunities for all ages are visible and available to visitors and newcomers, including when children leave the service, their schedule and locations. 

SICK CHILDREN/ADULTS Do not bring children – or attend yourself – with fever, flu, or communicable illness such as chickenpox, conjunctivitis, etc. Some churches are concerned about immunization status.

---------------------------------------------

SNACK: (Optional, but safety of food must be considered whenever food is used – pot lucks, coffee houses, etc.)

*If snacks are provided, how this is done and who is responsible is clearly defined. 

*Snacks consider nutritional value, age-specific needs, dietary needs and allergies.

*For younger children, parents are encouraged to bring their own snacks, such as bottles.


SOCIAL RESPONSIBILITY and ACTION

*There is an educational component to the social activities with the church community. 

*Children are included in planning for the social action events within the church community.

*Social action components of curriculum are reviewed and when possible expanded to involve the church community. 

SOCIAL ACTIVITIES

*Activities are included in the curriculum or in the classroom ritual to increase the participant’s sense of being included and important. Example:  Each person has an opportunity to “check-in” regarding how they are feeling or what they have to share (briefly).

*Social activities as a group, with other groups, or multi-generationally several times a year enhances bonding and having fun.

SPACE, in addition to the section under Safety.

The usage of the space is clear:

*If used with other groups or parts of the church community, the arrangements are clear.

*Limitations of use are known, such as:

      
Hanging things

      
Leaving things out 


Decorating the room

*It is clear who sets up the space before the group meets (leaders, Director/Coordinator, sexton, etc.) 

*The group participates in cleaning up the space as part of learning to care for the community.

Setting the Stage:

*The space reflects the theme for the session.

*The set-up inviting, such as including music, pictures, artifacts.

*Participants are welcomed as they come into the space.

Space walk: walk into the space as if you were a group participant rather than the leader (or ask another person to do this). Describe what you see, what you hear, how you feel. 

For children’s space, would adults be willing to meet in that space, if it met the other criteria? (While most space that meets the safety requirements can be transformed into educational space, the space for children needs to meet the quality of space for adults.)

Alternative:

Special note for nursery/toddler area:

*Have an area with a rocker and toys where parents can be with children during the service and can hear and/or see the service (adjacent room with service piped in, room with window).

SPECIAL MOMENTS (Teachable Moments)

These are the times when you stop and talk about a pet dying, or answer a question about something that a child has heard in the first part of the service -- even when it doesn't fit into the lesson. They do not come every session, and are usually unpredicted -- which is part of what makes them so special! One of the greatest gifts of a teacher is to facilitate and utilize these special moments.  This requires being in the present moment with the children and being willing to share of self. 

SPIRITUALITY

*Specific rituals are used to set aside time together as special, sacred, such as lighting a chalice or taking a moment when everyone is gathered to just be quiet or to take deep breaths. 

*Spiritual aspects of the session topic are noted.

*There are opportunities for the spiritual needs of leaders to be met, even considering being part of the educational ministry of the church as part of spiritual practice. 

STEPPING UP/RITES OF PASSAGE

*Congregation honours transitions for the whole congregation. This may include birthdays.

*Transitions from one part of the program to another is honored, such as children to youth, graduation from high school/bridging to young adult. 

*special programs are in place, such as OWL and Coming of Age.

STUDENTS (Participants)

*Specific considerations addressed, such as 

mobility limitations, 

dietary and allergy considerations, medications and conditions that may influence behavior,

patterns of attendance.

*Grouping of children, consider:

Multiple ages rather than specific grades to give diversity.


Size of group as 10 maximum, including leaders, to allow for more in depth interactions.

SUPPLIES

*Standard supplies available, accessible and organized for each group. The process for leaders to obtain supplies is clear. The process for reimbursement of special supplies is clear and communicated to leaders beforehand. 

SUPPORT

*Support is available for emergencies or for children who are having difficulty in a group.

*One of the key support people for Religious Education is the minister.

Handout 14
SMALL GROUP MINISTRY:  TRANSITIONS OR RITES OF PASSAGE

Opening Words: 

People like to see the entire span of things but need to break the whole into measureable parts in order to really appreciate the span. We talk about a span of life, and immediately break “lifespan” into measurable parts -- years. But we see life more than just years. We group the years and give them names like children and adults, or even further into preschool, school age, youth, young adult, midlife, older -- or other configurations that denote maturation, life stages, and anticipated accomplishments. A rite of passage is an event that moves us to a different status in the journey through the lifespan.

And in a multigenerational community, transitions within the lifespan are celebrations for those transitioning and those doing the honouring. For as we acknowledge the person in transition, and we also realize that somehow, sometime we either have been through that transition or anticipate transitions for ourselves. 

Check in: How are you doing?

Topic/Activity

Share a rite of passage or celebration that you have had that has been meaningful to you.

What changed for you with that event?

What are the feelings surrounding the rite of passage or the celebration?

What impact did the transition have on your spiritual journey?

Share a rite of passage or celebration that has been particularly meaningful within your congregation.

What transition was involved?

Why was it so meaningful?

Likes and Wishes: How was the session for you? 

Closing Words:

Rites of passage are found in every known human society, past and present. 

The rituals around the passages tend to share certain broad structural features in common:

A rite of passage typically begins with a formal separation from the old state or status – been there!

The person then remains for some period of time, moments to years, in a marginal or transitional state between past and future statuses – in the moment.

The transitioning individual enters into the new state or status, a new part of life’s adventure – now what?

The overall structure of rites of passage across cultures dramatizes the striking historical uniformity in the way in which human societies negotiate life transitions. So, if rites of passage are found in every known human society, past and present, we are neglectful if we did not include such rites in our lifespan programming.

 Handout 15
MENTORING AND COMING OF AGE

Sylvia Bass West and Rev. Helen Zidowecki

You don’t have enough youth to offer religious education or a Coming of Age program?. 

Mentoring and Coming of Age can be done as long as there is one person!

MENTORING FOR ALL AGES

Mentoring can be done with any age, including adults. It is a way to offer Lifespan Faith Development when there are only a few participants, or there is a wide age spread, or attendance is regularly irregular (like once a month), or there is some condition or situation that prevents the person from participating in other planned religious education programming. The choice of mentoring or other types of programming considers what is the richest experience possible within the current situation. 

In the case of one child or a person with specific considerations, the some factors regarding safety measures and planning must be considered. Your congregation’s risk assessment and safe community policies come into play here.  Lowering risk is the best option in all cases. 

The outline regarding programming based on the Balanced Program can be used with all ages using a variety of age-specific curriculum and materials. Mentoring as a programming model is an appropriate program, not just something to do because there were no other alternatives. There are always alternatives, and mentoring is a choice!

When mentoring is the model, much of the planning will probably reside with the mentor.  This is a high trust position. Our Duty of Care must be considered for anyone in community, especially those most vulnerable. All things considered, mentoring is best done in community rather than alone. Therefore the planning still needs to be done in conjunction with the congregational schedule and the total religious education programming. Take advantage of other things that are happening – social action projects, celebrations, etc.

Since mentoring is a major component of Coming of Age programming for youth, the Coming of Age descriptions can be adapted for mentoring at other ages, children to adults. (Even though the plural form is used in the description, the material can be used by and for one person.)

COMING OF AGE

Thanks to Coming of Age and Rites of Passage Training, developed by Stan Crow. SBW
Coming of Age programs are powerful components of the Junior Youth programming in many Unitarian Universalist congregations. They provide opportunities for young people to deepen their sense of spiritual identity in the context of the congregations they attend, and they inspire and challenge the adult members of the church to examine their own spiritual values. We have an obligation to offer meaningful, faith based preparation for this huge life stage transition between childhood and youth, between “no longer but not yet”.

Coming of Age programming begins at either 11-12 years, or a bit later at 13-14years. The congregation decides which age grouping is most appropriate, and a 2 year spread is generally recommended, 12 and 13 year olds attend, for instance. This transformative experience for the younger age youth group this then creates the potential nucleus for a youth group. 

Coming of Age programs are simple or elaborate and complex. They can be done with little expenditure or with professional programs. The community and the youth make the decisions regarding the extent of the program. The importance is supporting youth in transition along their spiritual path in a Unitarian Universalist community.

Considerations of the Coming of Age Program:

Planning:

A group of committed people are needed in different roles - this cannot be run by one or two people. The Coming of Age program needs to be connected with religious education leadership as part of the continuum of lifespan faith development.

In considering Coming of Age programming, ask "What do youth need to ‘come of age’?"

Here are some suggestions – please develop your own!
Knowledge of what to leave behind and what to take with them from their childhood 

A relationship with their home church
An understanding of what Unitarian Universalism is
Modeling of how to think and talk about spiritual subjects
A feeling of safety in thinking and talking about these subjects

A challenge - something that's not quite comfortable
Affirmation and recognition
Inclusion in the life of the congregation
A Sunday morning service to own
Opportunities to make friends
Some kind of bonding experience (like a trip together)
Celebration and a chance to tell their story of transformation and learning
Service in and to the larger community
Trust from the adults with whom he/she engages
Coming of Age can be anything you wish, but include:

1. Parent/Youth Orientation

2. Youth/Mentor Orientation

3. A significant service project

4. Time with the minister, religious educator and congregational leadership.

5. A challenge, from a Ropes Course to an event that involves planning, working with others, and establishing trust

6. Ceremony of celebration by the congregation

Length and Timing:

Programs vary in length and intent. However, they need to allow time for the thoughtful and comprehensive attention to the respective areas of study. The minimum would be six months of intensive programming. Factors to consider in planning:


*What the congregation has determined to be included in the program.

*Scheduling over a period of time, such as alternating OWL and Coming of Age, or the age of youth ready to participate. (If there is only one youth and no immediate prospect of additional youth, tailor the program to that youth rather than delay the program.)

*Availability of mentors and other resources.

Scheduling, by the nature of the program, calls for flexibility. Some of the events will occur on Sunday morning, others at alternate times. There also needs to be a plan for youth who come to the church after the Coming of Age program has started. 

Mentors:

A focus of the programming is on providing understanding and involvement with Unitarian Universalism. Therefore mentors are selected because of their understanding of and commitment to Unitarian Universalism, such as being part of the congregation for a significant period of time, a minimum of a year.

One of the focuses is youth connecting with adults in the congregation – beyond their own parents. It is possible for parents to be mentors, but not of their own youth.

Mentor selection must be done within the congregation’s safety policy. This is manageable:

- with mentors meeting as groups with the youth, 

- meeting only in open spaces with other people around, 

- and making sure that parents and the designated congregational coordinator are aware of and approve of activities.

In fact, parents need to know and approve of the mentors for their youth.

It is possible, using the Balanced Program as an outline, to have different mentors for the various components. This would allow the youth to work with more adults in the congregation. Having only one mentor throughout, however, provides continuity.

Orientation to the program includes commitment to time frame of the program, and the established perimeters. It is an opportunity to clarify things that might be unclear or undecided.
Commitment:

Continuity is very important. Youth and mentors need to commit to the program and a covenant is formed. This also means that youth do not enter the program after it has started.

Rules:

The rules for a Coming Of Age program need to be stated clearly at the beginning of the program, along with the consequences for rule infractions. Adults enter in to the same covenant for behavior as the youth.

Resources

There are various resources, some of which are available from the UUA Bookstore and the CUC:

Religion in Life Program, Canadian Unitarian Council, www.cuc.ca/lifespan                                                                  Girl Guides of Canada: http://www.girlguides.ca 

Scouts Canada: http://www.scouts.ca/inside.

*Religion in Life: Girls and Religion in Life: Boys Material from these can actually be used for both genders.

*Unitarian Universalist Backpacking. Designed for young adults, this format can be used in planning a program for all ages.

*Unitarian Universalist Pocket Guide.  Get the latest edition from the UUA Bookstore. You may want each youth to have a copy.

*Coming of Age: A Treasury of Poems, Quotations and Readings on Growing Up, Skinner House. UUA Bookstore.

For other resources, see the Resource Handout.
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Resource Walk

Write your comments as you review material on the Resource Table, or complete for a resource that you would like to share. 

Title of Resource:






Reviewer: 

Have you used this resource?  Yes_____
No____

If No, what interests you about this resource?

If Yes, describe the group and circumstance:

With what success? 

What challenges?  

Is there something here of particularly valuable to small programs you would like to highlight?  

What was particularly missing?[image: image1.png]
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