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SMALL CONGREGATIONS AS LIFESPAN LEARNING COMMUNITIES

SMALL CONGREGATIONS AS LIFESPAN LEARNING COMMUNITIES – Appendix 1
CHARACTERISTICS OF SMALLER CONGREGATIONS SURVEY
YOUR CONGREGATION: ___________________________________________Date_______

A number of factors determine how congregations function and how they may be similar and different from congregations of like size. Please complete this tool as a way of describing your congregation. This may be done individually or by a group from a congregation.

1. Congregational demographics: Please give numbers where possible, or comment on:

	Number of Members 
	Attendance at Worship
	Number of Families with children (even if children do not attend).
	Adults, without children 
	Older adults

	
	
	
	
	


2.Number and age distribution of children in Religious Education

	Age Groups (approximate)
	“Registered”
	Attendance 

	Under 5 years of age
	
	

	Kindergarten to Grade 6 (5-12 years)
	
	

	Junior Youth Gr. 7 and 8 –(12-14) 
	
	

	Youth Grades 9-12 (14-18 years )
	
	


3. History:  Age of the congregation: under 5 years  ____   5-20 years____  20+ years_________

What are the significant events in the congregation's history (consolidations, splits, traumatic or celebratory changes, moves, change in location or buildings, etc.)

4. State a vision or mission for Religious Education/Lifespan Faith Development in your congregation. This can be an official statement or your own.

	5. List 3 strengths of your congregation
	Of Lifespan Faith Development 

	
	


	6. List 3 challenges in of your congregation
	Of Lifespan Faith Development 

	
	


7. What are three things that you would like to accomplish in the educational ministry of the congregation in the next year? 

	Description; Check the best applicable choice in each section.
	Check

	Douglas Walrath defines differences in small congregations based on context.  

Location: _____rural

___ fringe 

___urban
	

	Social position: influence in the community 

Dominant church—older, frequently has money (possibly endowment) and powerful

community families.
	_____

	Denominational church—denomination is more important than community status.
	_____

	Exclusive or distinct—has a particular focus that is in contrast with community characteristics.
	_____

	Organization

Independent – has its own programming, staff, building.
	_____

	Yoked church—minister serves more than one congregations, but the only thing in common is that they share the minister. 
	_____

	Team -- 2 or more ministers serve one or more congregations, cover larger geographic area
	_____

	Cluster -- 2 or more congregations cooperate programmatically, with some degree of organization and representation from the congregation.
	_____

	Cluster-team—2 or more ministers 2 or more churches. Ongoing cooperation.
	_____

	Cultural appeal

Newcomer churches—Congregants come from somewhere else. Few were raised in the church. 
	_____

	Indigenous churches—Congregants are largely from the area. 
	_____

	Culturally mixed – Includes both native and ‘from away.’ 
	_____

	David Ray identified differences related to how long a congregation has been smaller. 

‘Always-smaller church’ is not troubled by that identity and will probably always be smaller unless their communities boom. Seldom close because they are tough, resilient. Likely to resist growth for growth’s sake.
	_____

	‘Once-large remnant smaller church’ is often troubled. Has a sense of inferiority and wants to bring back the good old days. Need to be loved into loving themselves.
	_____

	‘Not-yet large smaller church’ in an area where there is potential for growth.
	_____

	‘Intentionally smaller church’ —leadership not willing to share power; requirements and expectations of membership are very high.
	_____

	‘Ethnic smaller church’ provide a ‘home away from home’ for distinctive groups.
	_____

	‘Clan smaller church’ of one or 2 extended families. 
	_____

	‘Schismatic church’ uses conflict to divide and stay small.
	_____

	Jane Dwinell, Unitarian Universalist Small Church Specialist, identifies smaller congregations by leadership structure:

Group-centered congregation does everything as a unit, including making decisions.
	_____

	Leader-centered (lay or staff) are seen as coordinators rather than managers.
	_____


David Ray describes 30 characteristics of the smaller the congregation. Understanding of these characteristics can help a congregation fulfill its mission and potential. Taking the list seriously should lead to growth-if not in size, then in other measures of church health. Some characteristics are followed by further notation. 

Check how the characteristic fits your congregation: most of the time (YES), sometimes (SOME), or not at all (NO). 

	Characteristic
	Yes
	Some
	No

	1. A smaller church fulfills the common expectations of its people. 
	
	
	

	2. Almost everyone knows almost everyone else in a smaller church. (On the other hand, the belief that everyone knows everyone else is often a myth.) 
	
	
	

	3. Beyond knowing one another, the smaller church acts and feels like "family." (The healthy, smaller-church family meets the needs. Healthy families are careful to fight cleanly, care for one another even as they fight, and then enjoy kissing and making up.)
	
	
	

	4. Almost everyone feels and is important and needed.  
	
	
	

	5. Organizational functioning is simple rather than complex and sometimes immediate, not delayed. 
	
	
	

	6.  Communication is rapid and usually effective. (People in smaller churches want to know, expect to know, and have a right to know.)  
	
	
	

	7. Smaller churches are known more by their distinctive personalities and less by their programs or even their names.  
	
	
	

	8. A smaller church is likely to be rooted in its history and nervous about its future. 
	
	
	

	9. A smaller church's theology is relational, horizontal, and historical.  
	
	
	

	10. Smaller churches understand and respond to mission in personal and immediate terms. (Larger churches give to issues. Smaller churches give to people.) 
	
	
	

	11. A Smaller church prefers its minister be a pastor, friend, generalist and lover; not a professional, specialist, administrator, or chief executive officer.
	
	
	

	12. Smaller churches will look and feel like New Testament churches. (See the Book of Ephesians. This is not a usual reference for Unitarian Universalist churches.)
	
	
	

	13. Smaller churches are people centered and oriented. They can’t worship until they check in with one another. (Meet and greet concept.)
	
	
	

	14. Smaller churches are more likely to laugh and cry than larger ones. (Expect that there will be a full range of emotions present, including anger and fear.)
	
	
	

	15. Worship is their primary activity. 
	
	
	

	16. Eating together is their favorite activity.
	
	
	

	17. The children in smaller churches belong to the whole church
	
	
	

	18. Smaller churches are more intergenerational than larger churches. 
	
	
	

	Characteristic
	Yes
	Some
	No

	19. Smaller churches are very good at celebrating the various stages of life.
	
	
	

	20. Smaller churches are more story than treatise, more mythology than systematic theology. No Opportunity should be missed to tell those stories. 
	
	
	

	22. Most smaller church people would prefer, on the one hand, to give what is needed and when it's needed and, on the other hand, to underwrite what they value as a gesture of gratitude for God's goodness. 
	
	
	

	21. Smaller churches operate on fluid "people" time.  
	
	
	

	23. Lay people are more important than the minister. 
	
	
	

	24. Capable, compassionate pastoral leadership is usually required to lead a smaller church from only surviving to really thriving.
	
	
	

	25. Smaller churches are often hard to get into and harder to get out of. 
	
	
	

	26. Smaller churches are tough and tenacious!
	
	
	

	27 Smaller churches would rather do it "our way" because they're locally owned and operated.
	
	
	

	28. Smaller churches are more effective than efficient.
	
	
	

	29. Smaller churches are better at events than Programs.  (Smaller churches are better at living a seasonal rhythm and celebrating special occasions.) 
	
	
	

	30. Smaller churches are better at meeting immediate needs than long-range planning.
	
	
	

	                                                                                     TOTALS
	
	
	


Count the checks in each column of “30 Characteristics.” The more YESes, the smaller the congregation in terms of style and behavior. The more NOs, the larger the church in terms of style and behavior. If there are a large number of SOME, the congregation may be ambivalent about its identity or may be on the verge of change.

This is a tool for understanding, rather than a definitive survey.

Your responses to the questions in this survey provide a profile of your congregation. Please keep this information in mind during the workshop and when you return to your congregation.

Detailed descriptions of the characteristics are in David Ray’s The Indispensable Guide to Smaller Churches, Chapter 3. 

Appendix 2
Establishing Covenants - Some Approaches

A covenant is a mutual agreement of how the group members will be in relation with one another. It is a promise that group members make to each other.

The higher degree of trust needed within the group, the more ownership the group needs to take in developing their covenant.

Here are a few different approaches to quickly establish a working covenant for interaction - how a group will function as individuals and members of intentional community.  

1. We Need, We Offer
 “It is important that we assure each other a safe place for deeper sharing with confidentiality – the trust that what we say here of a personal nature will not be shared beyond this circle. In a word or two, let’s go around the circle and each say what else we need from each other.”  

Facilitator:  On a large sheet of paper with marking pen, make a list of their words under the heading WE NEED.  Write large enough so all will be able to read the list from where they are sitting.  When all have shared, ask for additional words. When everyone has finished, say:

“These are our needs; let us agree to respect them.  Now we will go around again, each saying one thing we promise to bring to our sessions together.”  

Facilitator: Under the heading WE OFFER, list these words as well.

Now hold up the list of words, and invite everyone to read them aloud in unison, ending with: 

“This is the covenant we honor together.” 

2. Characteristics of Supportive Groups
Participants in a large group (10 or more) break into small groups of 5 – 8 people. Each group is asked to brainstorm characteristics or qualities of supportive groups for 5 MINUTES  and write their top 5 on sticky notes or ½ sheets of paper, one characteristic per page. 

The facilitator asks group one for their first characteristic – name it and bring it to wall/paper and stick up. 

Then facilitator asks group 2, group 3, group 4 and so on. Each group is asked to name a characteristic/quality from their 5 that is DIFFERENT from ones already up. By round 2 or round 3, most of the qualities will have been named. If there are still some in a particular group’s list not yet represented, they are now added.

The facilitator reads the list aloud once then the group makes any modifications necessary. When agreement is reached, everyone can come forward and sign the covenant. A small group can transcribe the covenant into a word document for use at other meetings if this will be a group that meets again.

3. Translate the Opposite

(A good model for youth groups, or when you want to have a bit of fun! )

Facilitator invites participants to say what they DO NOT want to have happen within their community and a scribe translates/re-frames it to the positive statement for the covenant. 

Switch roles regularly so many different group members have a chance to name a quality for translation, and many people get a try at doing the translation. 

Once list is complete, everyone reads, group addresses consensus, then each member signs the page or traces their hand on the paper, indicating their buy in.

Tips for using covenants in groups or committees: 

Review one theme or one aspect of the covenant at every meeting. Invite the committee members to say how they express this aspect of the covenant. 

At start of a new year and when any new member joins group, review the covenant together and address any  revisions needed.

When things are feeling challenged in the group, review the covenant and gently bring one another back to the group’s commitment. 

Appendix 3
RECOGNIZING THE VALUE OF SMALLER CONGREGATIONS

A TIMELINE

Excerpted from Rev. Helen Zidowecki

Following are some highlights in theories over this period of time. 

· 1973, British economist E. F. Schumacher published Small Is Beautiful, a book and idea that changed thinking throughout society, including the church. 

· June 1975, church leaders met to identify issues and to plan for a collection of papers `that would be the basis of a Lilly Foundation-funded symposium at the Hartford Seminary Foundation. Small Churches Are Beautiful, edited by Jackson Carroll, is the collection of papers presented at the symposium.  In this collection of writings, Douglas Walrath, Bangor (Maine) Theological School, defined differences in small congregations based on context. (See Characteristics of Smaller Congregations)

· 1978 Carl Dudley published Making the Small Church Effective, describing the style and substance of smaller churches with a focus on the single or caring cell and behaviors.

· 1982 Lyle Schaller described characteristics of small churches in The Small Church Is Different! These were considered by David Ray in development of his current list of characteristics. Schaller also identified attendance as the critical factor in how congregations function and express themselves, rather than membership. In this and other writings, Schaller categorized and described congregations by size. These were arranged into four categories by Arlin Rothauge. These descriptions are still referred to today. 

	Lyle Schaller and Seven Types of Churches
	Arlin Rothauge Four Sizes of Church 

	Numbers are of people in worship:

* Fellowship (or cat): up to 35

* Small church (or collie): 35 to 100 

* Middle-sized (or garden church): 100 to 175 

* Awkward-sized (or house church): 175 to 225 

* Large (or mansion church): 225 to 450 

* Huge (or ranch church): 450 to 700.  

* Mini-denomination (or nation): 700 (now called a mega church).
	Numbers are of active members.

*Family church: up to 50.

*Pastoral church: 50-150

*Program church: 150-350

*Corporate church: over 350




· 1982 David Ray published Small Churches Are the Right Size. 

· 2000 Malcolm Gladwell’s The Tipping Point: How Little Things Can Make a Big Difference includes discussion of the number of relationships that are effective related to brain size, and that 150 represents the maximum for humans. 150 is often a plateau for many congregations and may be a size that is difficult to shift

· 2000 Tony Pappas, in Entering the World of the Small Church, discusses smaller churches in terms of “folk society.” This ties characteristics of congregations to larger societal group characteristics.

· Other theorists include Nancy Foltz, who describes characters in small congregations by the roles they play; and Edwin Friedman and Peter Steinke and their work on family systems as applied to congregations. 

· 2003 David Ray published The Indispensable Guide for Smaller Churches. This publication gives extensive background church history around smaller congregations. The theories and characteristics of smaller churches used in this workshop are drawn from this book, especially the Introduction and Chapter three, “Theories and Tools for Understanding Smaller Churches, and Chapter five, “Education”. His reference is various Christian denominations. 

· 2007 Jane Dwinell and Ellen Germann-Meloshm published Big Ideas for Small Congregations: A Friendly Guide for Leaders, which presents background and current suggestions from the Unitarian Universalist perspective. The sections used primarily in this workshop are Chapter 12: “Religious Exploration for Children” and Chapter 13 “Religious Exploration for Adults.” 

Appendix 4
PLANNING RELIGIOUS EDUCATION PROGRAMS
CONSIDERATIONS BY SIZE

	SIZE/DESCRIPTION: No regular children or youth, however some children attend with families on occasion.  Getting Ready!

*Have designated people available at the worship service to spend time with any child who comes. 

*Ensure designated space is uncluttered, inviting, welcoming, has materials visible and meets the usual space qualifications. 

*Have a note in the order of service every Sunday related to arrangements for children.

*Have the designated RE Greeter wear a chalice button, or other visible sign.

*Greeter will show parents and child(ren) the children’s space and explain plan for children.

Alternatives.

*Have space where children can be with parents during the service. This may be the back of the sanctuary or an adjacent room where the service can be heard.

*Have materials for coloring and picture books for children who stay in the service.

*Youth: Invite to join the service, join with other children who may come that day, or have a specific session with the youth.

*Items to include in the space:

Story books reflecting UU values

Some wonder questions related to the story

Simple Chalice colouring pages and craft materials 

SIZE/DESCRIPTION: Up to 5 children attending regularly.
Options:

Childcare available for nursery/toddlers/pre-schoolers

Multi-aged groups work well (5 yrs-gr.6) using curricula or story boxes, with a story/lesson and then activities to deepen or bring to life meaning to the message.

Youth/teen programming – 

*Separate group possible

*Teens assist with younger groups

*Teens assist in the service

Two Adult/older youth leaders are present at each session in each group (general safely recommendations).

Establish a mentor program for Coming of Age children, including specific activities around Sunday morning.

Use We Believe or other curricula adaptable to multiple ages and stand-alone sessions.

Provide a “story box” and materials for ready made sessions using a Spirit Play or Small Group Ministry format. Mini-workshops in drama or art or creative writing related to a story are also good for a “story box” kit. 

Make it FUN!

SIZE/DESCRIPTION: 5-20 children attending regularly Options:

Childcare provision (volunteer or paid) for Nursery/Toddlers.

With enough regular attendees, consider grouping of children in pre-school, and 2 elementary groupings by age (Grade 1-3 and 4-6.) Alternately broader mixed-aged groups are used in small group ministry, workshop rotation, or spirit play and engage multi-age groupings

Programming for junior youth and coming of age (gr. 7 and 8) and program for Youth (14-18) which may include youth assisting with younger children. However, teens do need to have a program to call their own. Usually DRE or staff member supports junior youth program and must connect and link with youth program volunteers in some manner .

Have teaching teams of 2 adults  (or adult and older youth) with each class. 

Note: As numbers grow, staffing model changes. An RE Committee can easily manage through spurts of 30 plus children. When numbers get to 50-70 children you benefit from clearly defined roles, long range planning, excellent programs and additional hours for staffing. A program supporting 50 children should have half time RE staff. 75 + children in programs requires support of full time DRE, or some full time equivalency in configuration of staffing model supporting the programming
	Congregation: The educational ministry of the congregation is for all ages. People in the congregation may have children in their lives who do not attend regularly but who may benefit from UU Religious Education resources.

Establish expectation of whether children who come will be in the service or have a time/space prepared apart from the service, or have the option of staying or leaving. 

To be welcoming of families, make the Children’s, Youth and Adult Religious Education programs visible in the order of service and newsletter. Ensure that this promotion is clear, the message positive, welcoming and inclusive rather than for those ‘in the know’.

Other groups that use the facility should see things that you have posted regarding welcoming children. (If groups of children use the facility, maybe some child-friendly literature could be available for taking.)

Board: Makes resources available. This includes supporting registration for congregational lay leaders to attend gatherings and conferences on religious education, in order to better plan for and develop a program which families will be keen on bringing their children to.

Minister: Includes the importance of the educational ministry of the congregation in messages from the pulpit and supports it in any way possible.

Religious Education/Lifespan Committee: A minimum of 3 people who are aware of Religious Education resources. Ensures that minimal policies/guidelines are in place, specifically safety policies. Ensures that a religious education greeter and program is available each Sunday and that the program promotional materials are current.

Religious Education/Lifespan Contact: Receives and shares posts and/or copies/distributes information from the CUC (such as the Director of Lifespan Learning Newsletter), and connects with other religious educators through lists, etc

In cooperation with the RE Committee, coordinates the Sunday morning activities, and orients the Greeters. Ensures that at least one person is available to work with any children who attend, 2 is better for safety.

Places articles of interest and education in the newsletter.

Is aware of CUC, CLF and UUA resources, including gatherings, trainings and meetings. 

Congregation:  All parts of the congregation are aware of and committed to welcoming and including all ages, infants to elderly. Elders are encouraged to share their gifts and passions with children and children are welcomed into the community.

Plan for growth by being intentional in planning and publicizing religious education activities.

Use the concept of the ‘Balanced Program’ of Social Action, Worship, Community Building, Learning and Leadership and Multigenerational Relations. The ‘curricula’ can be learned through a variety of methods.

Board: Makes resources available, including funds for registration for religious education conferences and programs for lay leaders and staff. This is where new ideas are shared.

Pay for child care provider for the nursery and toddlers. 

Pay a part time coordinator, if growth of the program is a priority to your community.

Establish a connection between the Board and the RE Committee, such as a liaison or Council participation.

Have a policy on safe church issues.

Minister: Includes the importance of the educational ministry of the congregation in messages from the pulpit and supports it in any way possible. Time for children may be part of the service.

Has regular planned communication with RE Contact.

Religious Education/Lifespan Committee: A minimum of 3 people who are aware of Religious Education resources.

Ensures that minimal policies/guidelines are in place, specifically safety policies. Establishes more written policies and guidelines, including for activities off site.

May convene ‘RE forums’ that have broader congregational attendance and bring awareness of lifespan faith development to the congregation.

Committee chair is a contact or resource for the RE Contact.

Religious Education Coordinator: Maintains CUC and continental connections, including being aware of new resources, attending gatherings, trainings, events.

Coordinates program planning, such as Sunday morning leaders and greeters.

Orients people who are involved in activities.

Possibly a paid position, starting with a few hours and increasing as program changes. The focus is probably on children, but can be expanded to youth and adult programming.

Maintains the Communication Loop.

Note: Paid teacher implies leading a group of children on a Sunday, rather than coordinating the program. Sometimes in a small program, the paid staff person does both coordination and teaching. Clarity is needed as the numbers grow, or you risk this becoming one person dependent.

Congregation: Holds the vision of growth in the congregation and the RE program. Celebrates the RE program with teacher appreciation, celebrations of rites of passage and life transitions, supports RE/Youth fundraisers. Is aware of lifespan learning opportunities within CUC and encourages attendance.

Board: Resources, personnel, educational preparation as before, with increased support for planning for growth. Provides good human resource practices/employment standards. Engages with CUC workshops and consultations and accesses continental resources (youth, young adult, ICUU, UUA, LREDA etc).

Minister: Regular (weekly) meetings between the Religious Educator and Minister ( staff team meetings)

Includes all ages/multigenerational worship planning.

Shows engagement and support by attending teacher orientation and appreciation as time permits.

Assists with Coming of Age or bridging.

Shares in leadership of adult programs.

Participates in visioning and goal setting for a vital, lifespan learning community.

Religious Education/Lifespan Committee: Larger, more specific committee.

Visioning, goal setting, teacher recruitment and appreciation, in cooperation with Director of Religious Education/Exploration.

Part of curriculum selection ‘team’.

Plans ‘all ages’ events with staff and other committees (membership, social action).

Attend leadership development opportunities.

Discuss RE opportunities at new member orientation. Ensure membership committee has RE package and information.

Shares communication of and advocacy for RE

Involved in regular evaluation of programs and RE staff.

Religious Education/Lifespan RE Director: Paid part time staff. Administrative duties as previously listed and as fit model and programs, as decided in cooperation with RE committee.

Develops professional goals in keeping with vision of the congregation’s RE programs.

Engages in religious education leadership programs.

Communicates vision and inspires participation of many. 

Brings curriculum choices and resources to the RE Committee.

Welcomes and orients new families.

Develops and nurtures capacity in RE teachers and leaders.

Offers teacher or volunteer development resources and sessions.

Coordinates the volunteers and works with other staff.

Ensures safe church policies followed.

Assists with annual RE program evaluation.


Appendix 5
EIGHT STYLES OF LEARNING

Verbal/Linguistic Intelligence - Plays with Words 
These people use words effectively. They love to play with language; to tell stories, read, write, play word games, and make up poetry or stories. These learners are pretty good at remembering names, places, dates, and similar. 

These learners have highly developed auditory skills and often think in words. They can be taught by encouraging them to say and see words, read books together. If you give this person an opportunity to hear, see and say words associated with the desired outcome, they will, readily, learn practically anything of interest to them. Tools include computers, games, multimedia, books, tape recorders, and lecture. 

Authors, journalists, poets, orators and comedians are obvious examples of people with linguistic intelligence. Famous examples: Charles Dickens, Abraham Lincoln, T.S. Eliot, Sir Winston Churchill. 

Logical/Mathematical Intelligence - Plays with Questions

These learners like to figure things out by asking questions, exploring, and doing some experimenting. They usually are good at math and logic/problem solving. These learners have the ability to reason and calculate, to think things through in a logical, systematic manner. They think conceptually, abstractly and are able to see and explore patterns and relationships. They like to experiment, solve puzzles, and ask cosmic questions.

These people learn best when provided with opportunities to classify, categorize, and work with abstractions and their relationship to one another. They can be taught through logic games, investigations, and mysteries. They need to learn and form concepts before they can deal with details. 

These are the kinds of skills highly developed in engineers, scientists, economists, accountants, detectives and members of the legal profession. Famous examples: Albert Einstein, John Dewey. 

Visual/Spatial Intelligence - Plays with Pictures
These people enjoy drawing, designing, and looking at pictures, slides, videos, and films. They are especially proficient at imagining, sensing changes, doing puzzles, and reading charts and maps. Information is best absorbed by visualizing, using the 'mind's eye', manipulating (working in some way) with pictures and colors. 
They think in terms of physical space, as do architects and sailors. They are very aware of their environments. They like to draw, do jigsaw puzzles, read maps, and daydream. They can be taught through drawings, verbal and physical imagery. Tools include models, graphics, charts, photographs, drawings, 3-D modeling, video, videoconferencing, television, multimedia, texts with pictures/charts/graphs.

These people may become architects, sculptors, sailors, photographers and strategic planners. You use this intelligence when you have a sense of direction, when you navigate or draw. Famous examples: Picasso, Frank Lloyd Wright. 

Musical Intelligence - Plays with Music
These people are hummers of tunes, singers of songs; probably play instruments, and are always listening to music. This person excels at remembering melody, noticing the rhythms of life, and keeps perfect time. They have the ability to make or compose music, to sing well, or understand and appreciate music. 

They can be taught by turning lessons into lyrics, speaking rhythmically, and tapping out time. Tools include musical instruments, music, radio, stereo, CD- ROM, multimedia. It's a talent obviously enjoyed by musicians, composers, and recording engineers. But most of us have a musical intelligence which can be developed. Think of how helpful it is to learn with a jingle or rhyme (e.g., "Thirty days has September..."). Famous examples: Mozart, Leonard Bernstein, Ray Charles. 

Bodily/Kinesthetic Intelligence - Plays with Moving
These learners have the ability to use their body skillfully to solve problems, create products or present ideas and emotions. They may display ability for athletic pursuits, dancing, acting or in building and construction. 

They like movement, making things, touching. They communicate well through body language and can be taught through physical activity, hands-on learning, acting out, and role playing. Tools include equipment and real objects.

Dancers, athletes, woodworkers, and surgeons may be included in this category, but many people who are physically talented–"good with their hands"–do not recognize that this form of intelligence as of equal value to the other intelligences. Famous examples: Charlie Chaplin, Michael Jordan. 

Interpersonal (Social) Intelligence - Plays with Socializing
These people have the ability to work effectively with others, to relate to other people, and display empathy and understanding, to notice their motivations and goals. 

These people learn through interaction. Impart new information to them by giving opportunities to compare and contrast, interview others with and about information, sharing ideas, and cooperating to accomplish any given task. Tools include the telephone, audio conferencing, time and attention from the instructor, video conferencing, writing, computer conferencing, E-mail.

This is a vital human intelligence displayed by good teachers, facilitators, therapists, politicians, religious leaders and sales people. Famous examples: Gandhi, Ronald Reagan, Mother Teresa, Oprah Winfrey. 

Intrapersonal Intelligence – Plays alone
These learners have the ability for self-analysis and reflection–to be able to quietly contemplate and assess one's accomplishments, to review one's behavior and innermost feelings, to make plans and set goals, the capacity to know oneself.

These learners tend to shy away from others. They have wisdom, intuition and motivation, as well as a strong will, confidence and opinions. They can be taught through independent study and  introspection. Tools include books, creative materials, diaries, privacy and time. They are the most independent of the learners.

Philosophers, counselors, and many peak performers in all fields of endeavor have this form of intelligence. Famous examples: Freud, Eleanor Roosevelt, Plato. 

Naturalist Intelligence
(In 1996, Gardner decided to add an eighth intelligence – Naturalist -- and in spite of much speculation resisted the temptation to add a ninth–Spiritualist Intelligence.)

These learners have the ability to recognize flora and fauna, to make other consequential distinctions in the natural world and to use this ability productively–for example in hunting, farming, or biological science. 

Farmers, botanists, conservationists, biologists, environmentalists would all display aspects of the intelligence. Famous examples: Charles Darwin, E.O. Wilson. 

Sources: Gardner, Howard. Frames of Mind: the Theory of Multiple Intelligences. New York: Basic Books, 1993

www.tecweb.org/styles/gardner.html 

www.bena.com/ewinters/styles.html 

www.rotation.org 

www.accelerated-learning.net/multiple.htm
Appendix 6

SMALL GROUP MINISTRY IN SMALLER CONGREGATIONS
“Over and over, people say the reason they love their small congregation is because of the intimacy it provides. Sometimes people say, ‘We don't need a Small Group Ministry program – we’re already a small group!’ But a Small Group Ministry program is different than being a small group. It is an intentional way to deepen spiritually and really get to know a group of people. “ Jane Dwinell and Ellen Germann-Melosh, Big Ideas for Small Congregations, p.126. 

In a smaller congregation, you may know more about the demographics of each other’s lives – births, activities in school and in community, occupation, relationships (marriages, partnerships, splits), and deaths. But how often have you taken time to reflect on spiritual journey, or on the deeper impact of something that is going on in life, or to share a joy of something really personal? 

With a basis of intimacy and trust developed in the Small Group, the rest of congregational life becomes more fun and vital. Small Group members are more likely to come to worship -- to see the members of their group. Small Group members are more likely to volunteer for church projects and church leadership positions -- they are grateful to their congregation for the Small Group experience want to give back……

You may think that having a Small Group Ministry program will just add another layer of work onto an already burdened small congregation.  On the contrary, it gives people more energy and a greater reason to participate -- a reason to help their congregation grow and flourish. We have heard over and over again that Small Group Ministry has brought a greater sense of spiritual depth, commitment, understanding and caring to the individual participants -- and to the congregation. Dwinell, p. 126-127

In starting Small Group Ministry, have at least two groups, even if there are only three to five people in each group. This way it becomes more of a program of the congregation rather than an ‘exclusive’ group. Having more than one group offers different times and locations for meeting. It provides more colleagues for the facilitators to meet with as the program evolves.

Small Group Ministry can be used with all age groups. It is an example of sharing the ministry and learning in a faith community. Small Group Ministry is also a process that invites us to:

   bring our personal journeys – our personal stories – to the faith community 

Small Group Ministry encourages individual spiritual journeys that are enhanced by sharing in the group. Having an opportunity to share those spiritual journeys with others affirms and authenticates our journey.

   where we mingle our stories with those of others 

Small groups provide opportunity for deeper connection with a smaller group of people than is possible with a larger group.
   and celebrate together
People feel more comfortable with the larger gathering and with the celebration itself when they have a sense of connection with at least with some of the participants on a more personal level. 

   as we put our faith into action. 

Small Group Ministry provides a way to live out the meaning of the caring and spiritual journeys beyond the immediate group itself. Service to the congregation or larger community helps keep the small group from becoming self-absorbed and disconnected and is part of a growing spiritual life. 
What makes a small group a "ministry group"? The answer lies in the name itself. 

· "Small" means a group with a maximum of 8-10 people. Groups of this size provide an opportunity to relate on a more intentional level. 

· "Group" is a gathering of individuals, sometimes selected at random, sometimes selected for a specific interest or characteristic. What separates these groups from others in the congregation is the focus on "ministry." 

· "Ministry" is the process or act of caring for another. This relates to the spiritual as well as the physical and emotional well-being of the group participants.

The components and the session flow are given in a chart later in this presentation.

SMALL GROUP MINISTRY AND LIFESPAN FAITH DEVELOPMENT

If a sense of community is essential for adults in a congregation, and if we hope that our children will be active Unitarian Universalists, Small Group Ministry is an essential part of "raising up" our children and can transform the educational ministry of the church! The result is relational religious education for all ages.

In educational programs, we give tools for the spiritual journey, such as information, traditions, and spiritual practices. However, it is in expressing and sharing spiritual journeys that we integrate the learning. Small Group Ministry connects people as a ministry that enhances spiritual journeys and church connections throughout a lifetime!

In using Small Group Ministry in Lifespan Faith Development, the focus is on 

spiritual development rather than gaining information, and 

how participants relate to stories rather than on how much they 'learn'. 

The 'learning' is from the impact of the story and the dialog with others in a faith community. As Unitarian Universalist, we have the challenge/opportunity to focus on spiritual development and spiritual practices for a lifetime. 

When using Small Group Ministry, the language used in religious education changes from an instructional model to a community, connection, and relational model -- Relational Religious Education. The emphasis changes from religion education to an educational ministry.

The leader's focus is the group rather than the content. This is part of the 'ministry' and the essence of bringing a topic alive. The leader can go deeper with a topic, with more 'engagement'.

There is greater latitude in grouping participants. We tend to group participants by age. Groups that cover several years allow for variations in maturation and development of participants, more latitude in arriving at gender balance, and wisdom shared over several years. The model can be used with very small groups --even the leader and a participant in a mentoring situation, small congregations and families. 

Arts, crafts and activities enhance the dialog rather than illustrate the learning. Using activities allows various methods of expression and reacting. The outcome is increased interaction rather than a product related to the information.

Myths, Wisdom Stories become a major methodology. Understanding of the importance of mythology in our tradition -- mythology that surrounds our 'elders' -- gives clues to how their values. And stories also come from the participants themselves.

The concepts underlying Small Group Ministry can make the educational ministry of the church more relational, even if the content of the curricula does not change. Consider these suggestions.

<>Change in terminology sets the stage: 

· from "class" to "group"; 

· from "lesson” to "session" or a time together; 

· from "Sunday School" to "Religious Education" or "educational ministry" or "religious exploration"; and 

· from "teacher" to "leader" or "facilitator" or "co-discoverer". Leaders set the stage for the session, providing resources and structure, but are not responsible for the learning itself. Leaders also learn in the process! 

<>Prepare for a session, or time together, rather than a "lesson" that is to be followed or something that is to be accomplished. Asking teachers to reflect on the meaning of the theme for them becomes a primary part of preparation. 

 Teacher and Religious Education/Lifespan Faith Development Committee Small Group Ministry is also a tool for ongoing teacher and religious education committee development. The focus is allowing — and taking — time for reflection and dialog around topics in a way that encourages participants to “go deeper” as they implement the religious education/lifespan faith development program.

RESOURCES

1. General:

Small Group Ministry Network, www.smallgroupministry.net
UUA Website: http://www.uua.org/cde/sgm/
Various resources, including Young Adult-Campus Ministry

UUA Bookstore

Updated Small Group Ministry Resource Book 2001, Augusta, ME

Small Group Ministry Session Book 2003, Augusta, ME

Small Group Ministry, Robert Hill

2. Religious Education

Adapting Small Group Ministry for Children's Religious Education: An Implementation Plan. 

Volume 1 has 31 session plans, and 

Volume 2 (2006) has 27 additional session plans. 

Gail Forsyth-Vail, DRE, North Parish of North Andover, Unitarian Universalist, North Andover, MA 01845. http://www.northparish.org/gailsbook.htm 
[Excellent materials, but may need some adaptation for smaller congregations.]

Small Group Ministry for Youth, June 2005, Helen Zidowecki, Small Group Ministry Network, www.smallgroupministry.net
Curriculum that is written in Small Group Ministry Format, see 

Dr. Seuss and UUs ( www.hzmre.com/seuss) 

or Unitarian Universalist Principles and Parenting (http://www.hzmre.com/uuppsgm/) 

Other curricula using the format are planned.

Appendix 7
SMALL GROUP MINISTRY IN VARIOUS RELIGIOUS EDUCATION SETTINGS
Following is a description of how Small Group Ministry can be used in various settings. In the following description, there are general opening notations that reflect the description for programs with adults. The charts give adaptations for children and youth. Small Group Ministry process can be used in preparing teachers/leaders/facilitators for applying Small Group Ministry as Relational Religious Education, as noted in the section on Teachers/Committees (Religious Education program committee).

The description gives the Components of Small Group Ministry followed by the Session Format.

COMPONENTS OF SMALL GROUP MINISTRY

General: Group size is preferably 5-10, including facilitators. Groups are selected by the minister or coordinator to match the needs of the individual and the group, in consultation with the facilitators. When the size of the group reaches 8, starting a new group is considered, frequently by have people interested in joining become the core of the new group. Some groups develop for a specific time, such as a year at a time, and some are ongoing. This needs to be considered as a group forms.

Smaller congregation or special situation: The Small Group Ministry can be done with as few as the child and adult, when it becomes a model for mentoring.

	CHILDREN (School age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Group size. When the number of participants and teachers increases to 8-10, consider creating another group rather than adding a leader to assist with the group size. While this has implications for space and number of leaders, the comfort and calmness that enhances  learning ability increases with smaller groups. 

Consider consistency rather than consolidating groups if the attendance is low. If one child attends, there is an opportunity for a mentoring session. The focus changes from the number of participants to the interactions. 

Grouping by age ranges rather than grades allows sharing wisdom and modeling that helps to carry on our faith traditions. This also allows flexibility in group composition regarding siblings, gender, or personalities.
	Group Size Youth suggest 8 being the maximum size, including advisors. Adults may or may not be part of the group, depending on the structure set up by the congregation.

Small groups are also used at youth conferences.

Youth can be included in sessions with adults.
	Group Size is of 3-5 people is best, partially because the time allowed is usually shorter. (see Meeting Time). The group may be a team of teachers, or a Religious Education Committee – or a mixture.


GENERAL: Meeting time is preferable at least twice a month, in a quiet, private, comfortable setting. Sessions usually last for 2 hours.

	CHILDREN (School age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Meeting time: North Andover, MA, used small group ministry session during their usual programming time of about an hour. Length of time is the usual for Religious Education program, usually 45-90 minutes.


	Meeting time can be part of religious education time or youth group held at a different time. Suggest having small group ministry twice a month, and social justice project/other activities the alternate weeks. Length of session is 45-60 minutes.
	Meeting time can be part of a team or committee meeting. Schedule a meeting for 90-120 minutes, and have small group ministry for 30-45 minutes, followed by the business. 




GENERAL: Empty chair/group transitions is for someone who has not yet joined the group, who is absent, or who is no longer with the group. This presents the concept of outreach and openness to change — consistent but not closed and not static. The concept is welcoming and caring, including through a change in the group.

	CHILDREN (School age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Empty chair is a call to be attentive to each other. Take attendance to celebrate and be attentive to each person present, acknowledging people who are absent, and possibly connecting with them after the session. A suggestion is to have cards available so that notes from the group ("we miss you," or "thinking about you") can be sent to people who are not present. 
	Empty chair invitation requires a process for making people feel welcome. Develop a way for people to join and leave the group comfortably. 

--New people: review meaning of the group to the participants, group covenant. 

--As people leave: take time to thank them for being part of the group, acknowledge their contributions and wish them well.
	Empty chair is an invitation for others to join in the educational ministry of the congregation. 


GENERAL: A Covenant is a sacred promise that defines how the group participants will talk, work, and be together. A covenant is reviewed at least annually, when there are new members, and when there are difficulties or tensions within the group. This allows the group as a whole and the members individually to reconsider and to reaffirm the covenant. Include expectations related to participation, starting and ending on time, and confidentiality.

	CHILDREN (School age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	De Develop a covenant or "Guidelines for Being Together" so that the participants input and expectations are stated in the language of the group. Have the covenant visible in the meeting space. 
	Develop a covenant or "Guidelines for Being Together“ that includes being accountable for own actions and expecting the same of others. .
	A covenant defines how they will be working together as religious education leaders and may include statements about working as a team, in addition to the small group ministry session.


GENERAL: The facilitator does not need to be a "content expert." The facilitator models good group process and listening skills and helps the group adhere to the group covenant. It is vital that facilitators don't ‘lead’ too much. They are to be present, to help keep things on track. They may have to move discussions along, but the members have the primary responsibility for group’s functioning.

The role of the facilitator is to:

· Make sure that each person is included, heard, and valued.

· Help participants bring their own experiences to the living tradition we share.

· Ensure that the tone and feeling of the session is comfortable and inclusive.

The facilitator also participates in the dialog. 

Facilitators meet together regularly with a designated person, such as the minister or coordinator who functions as a "coach." The focus is to strengthen the process, to give ideas for sessions, and to share successes as well as issues. 

Facilitators' meetings follow the pattern of the small group meetings: personal check-in, groups' status as the content/theme, closing reading, and likes and wishes.

	CHILDREN (School age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Role of the Teacher (G. Forsyth-Vail)

◊Mentor, guide, facilitator.

◊Representative of the congregation in companioning youth and children on their spiritual journey.

◊Primary pastoral caregiver for children/participants.

Skills/personal qualities: 

◊Personal spiritual practice and the ability to reflect on life’s journey.

◊Understanding that spiritual journey is not a ladder, but rather a process.

◊Confidence to “go with the flow” and draw out the thoughts of the children.

◊Willingness to be silly, adventurous, etc, in order to encourage children to try out new experiences and ideas.

◊Classroom management skills


	Facilitators are usually youth and may rotate as part of leadership development. Facilitators are chosen for their interpersonal skills and commitment to the program. A designated contact for the group meets with other facilitators and/or youth advisor, Director of Religious Education, or minister, to discuss how the group is going and to continue learning/developing facilitation skills.


	Facilitators are selected by the group and may rotate or be the team leader. Facilitators meet with a designated person, such as the Director of Religious Education, to discuss how the group is going and to continue developing facilitation skills.

NOTE: Benefits of Small Group Ministry to the Teacher

◊Monthly small group ministry session with a chance to reflect regularly on his/her spiritual journey with other adults.

◊Support of others in figuring out how to handle sticky situations.

◊Feels competent to lead a class, and comfortable with sharing parts of their own journey with children.


Additional Comments:

	CHILDREN (School age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Adults move toward mentor and role model to empower children and youth as they participate.:

◊The adults participate without giving the impression that they have 'the answers'. An exciting dynamic of Small Group Ministry is the wisdom that children can impart to adults!

Additional activities may be needed, depending on the ages/developmental stages of participants. Have paper and crayons or markers, pens or pencils, clay and active games available for use at any session to assist the participants in being more present in the group, rather than as an end in themselves. 
	Religious education for youth differs from religious education for children in several critical ways:

*Youth have more say in their program. Decisions are made jointly by the youth and advisors.

*Youth take a more responsibility for making their time together meaningful for the participants.

*The focus of the sessions is on recognizing and examining their internal knowledge/understanding in a faith community setting. The "information" or "knowledge" comes more from the participants.


	The focus of either teacher meetings or meetings of the Religious Education Committee is on spiritual nurturing of the participants while addressing the specific needs of a group and the overall religious education program.

In preparing for a session, focus on being together, rather than a "lesson" that is to be followed or something that is to be accomplished. Keep the members of the group in mind. Are there special considerations? Special interests or perspectives? How do you relate to the topic personally and in your spiritual life?


SESSION FORMAT

The simple format provides a structure. The format helps participants to see what happens overall, keeps the focus on the group as a whole, and defers side conversations to outside of the session time. The format allows each participant to be part of the group as he/she is comfortable.

GENERAL: A chalice lighting/opening words sets the time as special and may be:

· Generic, focused on calling the group together or

· Specific related to the topic of the session

	CHILDREN (school age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	A chalice lighting/opening words may be simple and can have motions, such as:

Unitarian Universalism is the faith of

The open mind

The loving heart and

The helping hand.

 
	A chalice lighting/opening words   can be selected from Singing The Living Tradition (SLT) and other resources. Readings or notation of their locations are put onto pieces of paper and into an envelope, and pulled out for a session.  Participants are encouraged to write their own openings.
	A chalice lighting/opening words  

can be selected from a Unitarian Universalist source, or developed by a participant.


GENERAL: Check-in/Sharing is an opportunity for participants to speak, without interruption. (It may be helpful to set a time for this, such as 5 minutes, with the option of extending the time if needed and if agreed by the group.) Passing or asking to speak later is acceptable. Check-in can focus on

· Accomplishments/concerns 

· Sharing highlights in your life since the last session

There may be some follow-up outside of the group.

	CHILDREN (school age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Check-in/Sharing is an opportunity for children to say something or to pass, without adults suggesting that they tell about something specific. A children who passes may be ready to speak after others have shared.

It may be helpful to use a talking stick or some other specific object that the speaker holds. It is then passed on to others.
	Check-in/Sharing is a time for listening respectfully. This is different from the ‘hanging out’ or talking session: it requires intentional listing. 
	Check-in/Sharing includes things that are going on in the lives of the participants, and their interests or concerns that will have an impact on participation in the religious education program.




GENERAL: Topic/Dialogue
Session plans may be developed by the minister, by a group with a designated person to coordinate format and consistency, or may rise from a group. The critical part is the manner in which the questions are asked to engage the individual. 

Some standard questions might be: 

*What stories or thoughts do I have to share with the group? What can I learn from others?

*How does this topic relate to me spiritually and why?

*What am I bringing to the session?

*How does my perspective influence my living and my actions?

	CHILDREN (school age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Topic/Dialogue The phrasing of questions is important. Questions phrased to obtain information have an educational focus (didactic), and questions phrased to elicit personal insight (reflective) have a spiritual growth or ministry focus. "What did the story mean?" is didactic: "Where did you find yourself in the story?" is reflective.


	Topic/Dialogue Use prepared session plans, or have participants write religious questions that they would like to have answered. These are put into an envelope and drawn out at the beginning of the session -- or youth may bring their own topics to the session.


	Topic/Dialogue Topics can relate to specific curriculum or to teacher or program development. The session allows for personal and spiritual reflection. Notes are not taken during the session, but reflections may influence later discussions.

Suggested standard questions: 

*How does this topic relate to me spiritually and why?

*What am I bringing to the session?

*How does my perspective influence my living and actions?


GENERAL: Likes/Wishes. Ask what participants liked about the session and suggestions for the future use. This applies to all ages. 

GENERAL: Closing words bring the session to a close but do not need to summarize the session. They may be:

· Generic, or used for each session.

· Related to the topic.

	CHILDREN (school age)
	YOUTH (Gr. 6-12)
	TEACHERS/COMMITTEE

	Closing words can be used with every session, regardless of topic. (A ritual of closing is probably as or more important than having the words match the topic.)
	Closing words may be followed by a gesture, such as circle and ‘pass the squeeze’ by squeezing the hand of the person next to you, who then passes it on.


	Closing words will probably follow the session plans with closing specific to the session.




Following are Guidelines for Facilitators and several session plans. 

Guidelines for Facilitators

Background: Small Group Ministry is a methodology that allows teachers to take time to consider their spiritual development as part of teaching in a lifespan faith development program. Several sessions are included throughout the module as a way to experience the methodology, using some of the module content as themes or topics for the sessions. 

Participants will be divided into groups of 5-10 people. These groups are expected to remain the same throughout the module so that a sense of community can develop. 

There will be a designated facilitator for each group, but a group may decide to rotate facilitation. The role of the facilitator is to: 

· Ensure that the group begins and ends on time.

· Guides the group through the session outline.

· Makes sure that everyone has an opportunity to participate.

· Makes sure that the tone and feeling of the session is comfortable, inclusive.

The facilitator may participate in the session, but has the added responsibility to group process. 

Review of the parts of the session:

Opening Words: Sets the stage for the session, but are not an expected part of the dialog.

Check-in: Time for each participant to briefly react to a specific thought or question, and to briefly state how they are doing in the module at that time. Other participants listen without responding or giving advice.

Topic/Activity: Focused dialog around specific questions or ideas. Dialog provides opportunity for participants to express their thoughts and to gain insight through the thoughts of others. There are no expected outcomes, except personal wisdom.

Likes and Wishes: Participants briefly say how the session was for them, and suggestions to make sessions more comfortable, inclusive, and meaningful.

Closing Words: Brings the session to a conclusion, but is not really a summary.

SMALL GROUP MINISTRY

Vision for Lifespan Faith Development

Chalice Lighting/Opening: Lifespan Faith Development Curriculum
We envision children, youth, and adults who: 

know that they are lovable beings of infinite worth, imbued with powers of the soul, and obligated to use their gifts, talents, and potentials in the service of life;  

affirm that they are part of a Unitarian Universalist religious heritage and community of faith that has value and provides resources for living; 

accept that they are responsible for the stewardship and creative transformation of their religious heritage and community of faith; 

realize that they are moral agents, capable of making a difference in the lives of other people, challenging structures of social and political oppression, promoting the health and well-being of the planet, acting in the service of diversity, justice and compassion; 

recognize the need for community, affirming the importance of families, relationships and connections between and among the generations;

appreciate the value of spiritual practice as a means of deepening faith and integrating beliefs and values with everyday life; 

experience hope, joy, mystery, healing, and personal transformation in the midst of life’s challenges.

Check-in: How did you arrive at your church?

Topic: 

What is needed for religious education to be a transformative power in your life? In your congregation? 

What do you have to offer for the transformation to occur? 

What commitment can you realistically make?

Likes and Wishes: How did the session go?  

                                                                                                                                                              Closing: The paradigm shifts from the information to personal spiritual engagement, from Religious Education to Lifespan Faith Development, from churches to learning communities.                    

Zidowecki, 1.2008

SMALL GROUP MINISTRY

LOOKING FOR TEACHERS

Chalice Lighting/Opening Words

I do not want just anybody for a teacher. I certainly do not want people who think that they are very wise or very good or have the answers, and certainly not anybody who has nothing else to do. I want people who appreciate that here is something that is worth their doing, and are willing to do the best they can. I want people who are willing to engage with children, youth, or adults in the spiritual quest that is the core of our faith tradition.
Check in: How are you today?

Topic/Activity: Guided meditation

Read slowly, pausing between sentences for at least as long as it took to read the sentence(s).

Get into a comfortable position and begin to relax. Breathe easily, close your eyes if you choose, and let your mind take you to a place of remembering. 

In that place, remember a teacher who stands out from the rest of the teachers you have had, one you would call an ‘ideal’ teacher. Think of your experience with this teacher. 

What is happening? What are you doing?

How is the teacher interacting with you? 

What did you learn from this teacher? 

How did this teacher make you feel?

Gradually, leave the place of remembering, possibly saying ‘good-bye’ to the teacher. Slowly move back toward this place, and open you eyes or look up when you have returned.

What did this teacher do that made you think of her or him at this time? What were the specific qualities of this teacher that you responded to? 

Think about people that you know who have these qualities. 

Who would you recruit to be a teacher? What would they look like? 

How do they relate to people? What are their gifts for relating to specific age groups?

How would you recruit for honest diversity?

Share a success story in recruiting for a religious education program (specific session or other contribution). How was it done? Who was involved?

Likes and Wishes: How did this session go for you?

Closing:

We ask them to share their gifts, their passions and their lives.

We ask them to enrich the lives of those they teach, and to strengthen our community of faith.

We ask they to consider teaching as spiritual practice.

We give them our support, our gratitude.

We promise to walk with them as they undertake the educational ministry of this congregation.




Zidowecki, 9.2006

 SMALL GROUP MINISTRY 

FOCUS ON LEARNERS

Chalice Lighting/Opening Words: “What Do Children Need on Sunday Morning” by Rev. Lowell Brook

They need to light a candle, and have a quiet moment to enjoy its mystery.

They need to sing a song, to hear their own voice and other voices joined together, and to feel the feelings that are stirred by music.

They need to hear a story and have a chance to share their own, remembering that we are each different and also very alike.

They need to create something, realizing that by expressing themselves, whether using words or materials, helps to bind the different parts of ourselves and life together.  That’s what religion is.

They need to be with an adult who is interested in the world and who feels the privilege and responsibility of their trust(one who is glad to be with them, and regards them positively. 

Into this safe and encouraging context, we may weave the content of our religious traditions.  The history and common threads of our identity are important to be sure, but without loving embrace the education will not be religious.

Check-in: What is your primary way of learning?

Topic:

Share something that you have learned. How did you learn it? 

What is needed for you to remember? 

What would you need in order to provide a balanced learning environment? (various ways of learning, “multiple intelligences”)  

How would you help teachers to understand and seek the balance?

Likes and Wishes: How did the session go for you?

Closing words:

We sing, we dance, we move to tempo and to sound.

We find the rhythms and connections with nature’s life forces.

We communicate in words, body language and symbols.

We walk, we run, we are physically involved with our world.

We see, we hear, we think in images and dreams and visions.

We contemplate, solve mysteries, and feel the mystery in the order.

We try to know ourselves that we might better interact with others.

We are similar in many ways, yet mysteriously different.

We have multiple ways of being in the world, similar traits in varying amounts.

This we celebrate!





Zidowecki 9.2006

Small Group Ministry 

CREATING SAFE ENVIRONMENTS

Chalice Lighting/Opening Words: 

Come into this place of refuge.

Come into this community of hope, holiness, and health.

Come into this sanctuary of sharing.

Come in and feel secure and comfortable, 

Come in, knowing that you will be able to explore and learn and discover. 

Come in, feeling that you will be heard and will be able to hear.

Check-in: What is your comfort level now, related to safety, security, inclusivity?

Topic:

Describe a time that you felt safe. What made you feel safe? Consider the space you were in, who you were with, and what was going on.

Share a time when you took a risk, such as in sharing something about yourself. How did that feel? What reaction did you get?

What can you do to create a safe environment for yourself and others?

What are some topics that require a safe environment in order to be to discussed? 

Likes and Wishes: How did the session go for you?  

Closing words:

To be safe is to know that I have options, choices, and can change my location or environment.

To be safe is to feel the warmth of caring when I speak a truth from my heart.

To be safe is to be comfortable and able to relax right where I am.

Please help finish the statement, 

To be safe is to ………….

Zidowecki 9.2006

SMALL GROUP MINISTRY

HOMEWARD BOUND

Opening Words:

We came, we gathered.

We told our stories, personal and professional.

We leave and we leave part of ourselves with others,

We take wisdom, understanding and connection to this shared experience.

Ever thus is the cycle of entering and leaving, of coming and going.

It is in the coming that we prepare for the quest,

It is in the leaving that we relish the prize—new wisdom, understanding, connection.

It is in being a “lover of leaving” that we move on our spiritual and professional journeys.

Check-in: How are you? What is going well? What are your challenges?

Topic/Activity:
Reflect on this conference.

What stories are you going to take with you? What stories will you tell?

Have stories, or your interpretation of stories, in your own setting changed? Have you told the stories differently here than you might have otherwise?

What has changed or reinforced your perceptions or way of being in your own setting?

What difference has this conference made?

Looking around the group. 

What would you say to the group regarding your experience together?

What are you taking with you from the group?

Likes and wishes: How was the session for you?

Closing:
“The future has to be an intentional building upon past strengths and forthright owning of present opportunities. Only in the presence of this alternate story can we consider what to carry forward and what to leave behind as we construct a new story for our religious leadership.” Larry Peers, adapted from Re-creating Congregational Stories: Insights from Narrative Therapy.

Zidowecki, 1.2008

Appendix 8
UUA Tapestry of Faith Presentation, LREDA Fall Conference 2007

Tapestry of Faith Outcomes
Through surveys, focus groups, and other feedback, Unitarian Universalists identified four desired outcomes for children, youth and adults in religious education or religious exploration programs. These outcomes are the four strands woven through Tapestry of Faith.

 Far from mutually exclusive, these outcomes are interdependent and interactive:

· Ethical Development 


· Spiritual Development 


· Unitarian Universalist Identity 



· Faith Development 

Most of the outcomes are built around the Lifespan Faith Development Vision Statement for Tapestry of Faith. 

We envision children, youth, and adults who:
· Know that they are lovable beings of infinite worth, imbued with powers of the soul, and obligated to use their gifts, talents, and potentials in the service of life; 

· Affirm that they are part of a Unitarian Universalist religious heritage and community of faith that has value and provides resources for living; 

· Accept that they are responsible for the stewardship and creative transformation of their religious heritage and community of faith; 

· Realize that they are moral agents, capable of making a difference in the lives of other people, challenging structures of social and political oppression, promoting the health and well-being of the planet, acting in the service of diversity, justice and compassion; 

· Recognize the need for community, affirming the importance of families, relationships and connections between and among the generations; 

· Appreciate the value of spiritual practice as a means of deepening faith and integrating beliefs and values with everyday life; 

· Experience hope, joy, mystery, healing, and personal transformation in the midst of life’s challenges. 

UUA’s new Tapestry of Faith curriculum series will have most of the components available online. 

Some components, like the new Coming of Age resource, and Our Whole Lives will be published in book form only. 

You’ll be able to download individual sessions or entire curricula in RTF format, which means you’ll be able to make as many adjustments and revisions as you like. This is encouraged by the UUA LFD staff team. I’m 100% in favor of congregations being able to use curricula as a starting point to fit their individual needs! These programs are also adaptable to fit the framework of many different models or methodologies, as well as learning styles. You can use them in a Rotation Sunday School model, a Classroom model, a Small Group Ministry model, or whatever other model that might work best for your congregation.

Great news about this forward looking curriculum plan is that some of the curriculum is designed to be used with multiple ages, opening the door for some genuine multigenerational faith development experiences. 

Following are the parts of the Vision statement, Goals, and Elements as related to each of the four strands of the Tapestry. 

	VISION STATEMENTS
	THE GOALS
	THE ELEMENTS

	UU IDENTITY

*Affirm that they are part of a Unitarian Universalist religious heritage and community of faith that has value and provides resources for living, 

*Recognize the need for community, affirming the importance of families, relationships and connections between and among the generations, and 

*Accept that they are responsible for the stewardship and creative transformation of their community of faith.
	UU IDENTITY

*To be grounded in UU history and heritage 

*To understand what Unitarian Universalism is and stands for 

*To confidently articulate what Unitarian Universalism is and stands for 

*To identify Unitarian Universalism as one’s religious home 

*To share a common UU vision, language, and identity. 


	UU IDENTITY

*UU history and heritage 

*UU Worship, rituals, symbols, and traditions 

*Meaning of covenant 

*Principles and Sources: understand, articulate, and live 

*Universalist legacy of love, faith, hope 

*Unitarian legacy of freedom, reason, and tolerance 

*Rites of passage 

*UU identity (personal, communal) 

*UU stories 

*UU language 

*UU polity. 

	SPIRITUAL IDENTITY:
*Know that they are lovable beings of infinite worth, imbued with powers of the soul, and obligated to use their gifts, talents, and potentials in the service of life, and 

*Appreciate the value of spiritual practice as a means of deepening faith and integrating beliefs and values with everyday life. 


	SPIRITUAL DEVELOPMENT

*To nurture a deepening spiritual life and spiritual centeredness 

*To cultivate individual and communal spiritual practices 

*To develop an alertness to the wonder and mystery of existence 

*To feel a connection to a larger reality, and 

*To experience the sacred through worship, ritual, wisdom of faith traditions, and spiritual disciplines. 
	SPIRITUAL DEVELOPMENT

*Spiritual awareness and centeredness 

*Spiritual practices/disciplines 

*Spiritual wisdom of other faith traditions 

*God, ultimate, transcendence 

*Sense of (being part of) something larger 

*Connection, with other people, nature, universe 

*Wonder, awe, mystery 

*Beauty, truth, love, joy, and trust in the midst of life’s suffering, brokenness, loss 

*Willingness and ability to engage with issues of ambiguity, good and evil, sin, forgiveness, redemption, atonement 

*Worship, rites, rituals, sacred texts. 


	VISION STATEMENTS
	THE GOALS
	THE ELEMENTS

	ETHICAL DEVELOPMENT

*Realize that they are moral agents, capable of making a difference in the lives of other people, challenging structures of social and political oppression, promoting the health and well-being of the planet, acting in the service of diversity, justice and compassion, and 

*Accept that they are responsible for the stewardship and creative transformation of their religious heritage and community of faith
	ETHICAL DEVELOPMENT

*To live out one’s values 

*To want to make the world a better place 

*To be passionate seekers of justice and peace 

*To be good stewards of the environment, and 

*To have a moral basis for deciding right and wrong 


	ETHICAL DEVELOPMENT

*Values, ethics, character development 

*Right relationship/right action 

*Stewardship and citizenship 

*Acceptance/affirmation/celebration of diversity 

*AR/AO/MC understanding and action (anti-racism/anti-oppression/multicultural) 

*UU heritage of moral agency 



	FAITH DEVELOPMENT

“Together, all of the vision statements of Tapestry of Faith describe the development of a vital, lifelong liberal faith.

“This strand–faith development–emphasizes each person’s religious journey as a participant in a faith community and faith tradition, and each person’s lifelong process of bringing head, heart, and hands to what is of ultimate meaning and value.” 


	FAITH DEVELOPMENT

*To participate in an evolving and deepening faith 

*To experience Unitarian Universalism as a faith with lifelong value 

*To be willing and able to engage with life’s challenges and transitions 

*To engage in making meaning of life and finding purpose in life 

*To affirm life, seeing all life as a gift 

*To explore and articulate one’s own faith 

*To feel a sense of belonging in a faith community and part of a tradition.
	FAITH DEVELOPMENT

*Exploring the religious Big Questions such as, Who or what is God? Why are we here and what is expected of us? What is the meaning of life and death? Why do good and bad things happen? Is the universe a friendly place? 

*Integrating faith components: 

     What we know (cognitive) 

     What we trust (affective) 

     How we act (behavioral) 

*Applying one’s faith to life issues 

*Exploring and articulating one’s evolving beliefs and personal faith 

*Understanding and utilizing religious language and concepts 

*Reflecting, discerning, thinking critically 

*Understanding with [Sophia] Fahs that “Life becomes religious whenever we make it so….”


For more information, see www.uua.org/re/other/tapestry 
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TEACHER DEVELOPMENT

At this significant time in the development of the educational ministry within the Unitarian Universalist faith tradition, it is critical that the role that teachers play and how we support them be considered. RE leadership, with children youth and adults can be a vital and important part on one’s personal spiritual path. 

The traditional term for the opportunities to orient people to teaching has been ‘teacher training.’  However, the expectations from educational ministry and from the leaders requires the development of skills and their own spiritual practices, so the term ‘teacher development’ is more pertinent. Starting points for dialogue around ‘teacher development’ within our Unitarian Universalist congregations are: 

What do we want to impart in religious education/lifespan faith development sessions?

*Excitement about Unitarian Universalism.

*Tools for spiritual journey/faith development: Rituals, Stories, Ability to question/search.

*Mutual learning between facilitator and participants.

*Relationships with each other and with the material.

*Inward faith development for outward faithful living.

*How we minister to each other (ministry of all believers).

What do people need in order to facilitate this type of session?

*Willingness to share the excitement of their faith.

*Tools for their own faith development.

*Approach to material that develops discernment and relationships.

*Focus on teacher development rather than session content: training for teaching/facilitating, regardless of the content.  

*Opportunity to develop/continue development of their own faith. This would include teaching with a more experienced facilitator and ongoing small group sessions for leaders.

*Willingness to learn from the participants.

Appendix 10
PREVENTING BURNOUT

A recurrent problem associated with religious education in smaller programs is the high incidence of turnover among leadership. Often people begin the work with great enthusiasm only to leave disillusioned and exhausted a few years later. And they may leave the church as well as the Religious Education program. When each of these religious education leaders leave, we lose their valuable knowledge and wisdom born of experience. We need to be aware of our human limits, to self monitor our stress and energy levels and to take the responsibility of keeping ourselves healthy.  

Leaders can experience a profound change when they join in religious education leadership – a change from just coming to experience the Sunday service and enjoy conversations and connections with friends to something much more rich, challenging, often surprising and also demanding  When we take on the role of being there for the children, we in a sense give up the time when we are solely  getting our own needs met in order to prepare and fill the needs of the congregation through its Religious Education program.  Many of us do get ‘fed’ by being teachers and doing the good work of Religious Education, but the reality of the switch in focus from fulfilling our own needs on Sunday to that of meeting the needs of others can sneak up on us when we find ourselves getting spiritually depleted over time. Care must be taken in nurturing the spirit of our teachers, as the burnout of the individual leaders has an impact on the total program.

It might be helpful to have an open discussion about potential burnout. One way of doing this is to brainstorm using the wheel approach.  Write STESSORS in the middle of the flip chart. Draw lines out from the circle in a wheel format. As people name program stressors, write them at the ends of the lines. Sample:





Too few children,





Large age span






\






 \
Not enough volunteers






 \

/








/


Sporadic attendance
---------

STRESSORS         ------------   No one comes to meetings






/







          /

             





One person likes to do it all


When the brainstorming seems slow down, turn your thoughts to preventing burnout. Using the Stressor page as a resource, brainstorm a listing of things that can be done to prevent programmatic burnout. These suggestions can supplement the ideas form the group.

*We can break from tradition! It may seem that a tradition like an Easter Egg Hunt or a Sleepover needs to go on, even if no one is enthusiastic about it. Or it may be assumed that the event will happen because it always has, and planning does not begin until close to the expected event. Traditions can be changed! If a traditional event is on the calendar, and there does not seem to be enthusiasm for it, either cancel it or change to something for which there is energy. 

*Control issues and an unhealthy hold on leadership roles. A few people do a number of functions, and may not want to give up functions, or they may gripe about having too many functions. Individuals need to recognize and voice their stress levels, and need to change positions or responsibilities before burnout occurs. In order for this to happen, there needs to be a level of trust and respect among the people working in the program, and an opportunity for this expression. Checking in at Religious Education Committee meetings is one opportunity. 

*When recruiting people: 
· Be specific in the request, including time requirements.

·  Start with small requests, like assisting with a project, and increase involvement as appropriate.

· When people decline, accept that, and ask if there is some other place within the program that they might be able to assist, or say that you would like to talk with they in the future when they might be able to assist. Leaving the door open for future involvement decreases the immediate pressure.

*Communications help everyone keep abreast of happenings. Electronic communications, such as e-mail, presents a new manner in which people are interacting, including expressing opinions and presenting suggestions. (See Handout on the Communication Loop.)

*Determining who does what in implementing the religious education program is based on the strengths and needs of the individuals and the program, and should be planned accordingly. A way of doing this is to list the respective things that need to be done (Tasks, in left column), and to determine who is going to take responsibility. These assignments need to be reviewed periodically, and as people's availability to assist may change. 

Following are some categories of activities and a format for systematically identifying who does what. 

	Task to be done (Sample only, Brainstorm to develop your own listing.)
	Director of Religious Education/Committee Chair/Coordinator
	Committee member
	Other (Parents, leaders, church board, etc.)

	Policies developed, reviewed, maintained
	
	
	

	Administrative: 

Registrations

Keeping records

Reports to Board

Annual Report

Maintaining supplies

Program finances
	
	
	

	Planning/maintaining the Religious Education calendar
	
	
	

	Communications: Newsletter 

Order of Service 

Recruiting people to participate 
	
	
	

	Organizing special events
	
	
	

	Sunday morning:

Space arrangements

Greeting new families
	
	
	


Last but not least, offering a Nurture and Self Care workshop for volunteers and other opportunities for leadership and spiritual development are essential!

Some ideas:

Provide volunteers meditation manuals and books on spiritual issues on loan, 

Tape copies of sermons missed and provide to volunteers, 

Offer appreciation of specific service in meaningful ways, 

Ask for experienced people to mentor newer teachers,

Provide useful tips and “activities”, openings and closings, songs, games

Provide a teacher and families retreat mid-winter,

Ask for testimonials to be shared and offer thanks in a worship service, 

Offer a great meal of gratitude!

Ask for constructive feedback and use it!

HAVE SOME FUN TOGETHER!
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COMING OF AGE - SAMPLE PROGRAM OUTLINE

Following is an outline that incorporates the Components of a Balanced Program. The plan is designed jointly by the participant and the mentor and the religious education leadership. Specific details can be taken from various resources and relate to the specific congregation and participant/mentor. 

Focus/Goal This states the scope of the program. Goals are set for the overall program and specifically for the youth.

Group Activity Although this is an individual plan, but some group activities might be included, such as participating in a congregational social action project, having a group discussion with youth and mentors, a educational session or a retreat with other youth.

Mentor Activity This is the specific interaction with the mentor, such as talking with the mentor about what it means to him/her to be a Unitarian Universalist. 

Individual Activity This relates to specific things that the participant needs to do separate from the mentor, such as study a part of Unitarian Universalist history.

Following is a format that can be used for planning for Coming of Age (as well as for mentoring with younger children) based on the Balanced Program. Where possible, connection with the threads of Tapestry of faith are noted. 

SOCIAL JUSTICE or ETHICAL DEVELOPMENT (Tapestry)
Social Action/Justice addresses problems and inequities in human relations. 

Affirmations: 

Justice, equity, and compassion in human relations; and 

The goal of world community with peace, liberty, and justice for all; and 

Respect for the interdependent web of all existence of which we are a part

This opens the eyes of the youth to the social realities and innocent suffering of the rest of the world. This normally means engaging in some sort of social action project that makes a difference in the world. Engaging youth in activities that push them beyond their normal comfort level is an important part of practical testing. People learn more when they are asked to stretch beyond their boundaries. Boundary stretching must occur in a safe and supportive environment. 

	Focus/Goal
	Group Activity
	Mentor Activity
	Individual Activity

	
	
	
	


WORSHIP or SPIRITUAL IDENTITY (Tapestry)

Worship is the celebration of the religious community, with a focus on the "worth-ship" of each person. Affirmation: Acceptance of one another and encouragement to spiritual growth in our congregations.

Worship in community and individually enhances the spiritual journey. Various forms of worship provide opportunity for youth to explore spiritual expression and creativity.

	Focus/Goal
	Group Activity
	Mentor Activity
	Individual Activity

	
	
	
	


BUILDING COMMUNITY 

Building Community focuses on the activities that are social in nature, building relationships. 
Affirmation: The inherent worth and dignity of every person.

There is an opportunity for the group itself to build community. Having the youth covenant to be together during challenging activities can ensure that each individual feels supported. For example; prior to an event, have each youth verbally state "my name is ...... and I choose to do this activity. Will you support me?" and the group answer "Yes, we support you."

This also includes increasing understanding how community is built within the congregation. Youth contribute to the sense of community as they interact with all ages, including people who may need additional support or services from the congregation.

	Focus/Goal
	Group Activity
	Mentor Activity
	Individual Activity

	
	
	
	


LEARNING or UNITARIAN UNIVERSALIST IDENTITY and FAITH DEVELOPMENT (Tapestry)

Learning Structured curriculum and/or planned learning opportunities.

Affirmation: A free and responsible search for truth and meaning.

To learn about the shared institutional knowledge – the history and heritage of the community -- is to explore the identity and principles upon which the community is founded. It can be a time of profound learning and great pride. Ensure there are times for reflective encounters about what they are learning. Reflection gives the youth time to deal with situational ethics. Role playing situations can provide time for deeper understanding of their values.

This is also a time of learning about personal faith development within the larger community. This includes considering some of life’s basic questions, such as:

1. What is God to me?

2. What is of ultimate value?

3. How will I face difficult choices?

4. How does change affect me?

5. What do I hope to do with my life?

6. Who will I be close to?

7. What will I do about choices, like drugs and sex?

	Focus/Goal
	Group Activity
	Mentor Activity
	Individual Activity

	
	
	
	


LEADERSHIP 

Leadership Opportunity- 
Affirmation: The right of conscience and the use of the democratic process within our congregations and in society at large.

Mentored learning introduces skills one needs to be a part of the community. A mentor helps the youth gain a sense of pride in the community and desire to keep the community alive. A mentor can help the youth learn to recognize his or her role in the life of the community, including developing leadership skills. 

	Focus/Goal
	Group Activity
	Mentor Activity
	Individual Activity

	
	
	
	


COMMUNITY CELEBRATION

The celebration at the end of the Coming of Age program is built into the planning for the program. This is a time for the youth to express the learnings from the experience and to share what it means to be a Unitarian Universalist. It includes credo or presentation by youth.

Ritual marks transition. After a Coming-of-Age ritual the youth will be in a different relationship with the community. The ritual should be developed by the group to ensure it has meaning, but drawing on ancient and modern traditions is encouraged. Choose activities that you know that will be remembered. The more the ritual is filled with mystery, the more it goes to the heart. 
The celebration with the community should honour both the individual and their own Story, as well as the group that is ‘coming of age’ and the congregation that has supported them. The community celebration acknowledges that the youth are changed by their experience, visually by encouraging the youth to dress up, and interpersonally by encouraging everyone to treat the youth with enlarged respect. The celebration also should include all the ages, ensuring that a community myth gets created for the younger generation to hope for when they come of age. Most of all the celebration that follows any Coming of Age service should be fun, fun, fun!
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Quick energy breaks from Deep Fun, UUA Youth Office

Tone Singing Have each person close their eyes release sound on a different tone. (“Om” or “Oooooooo”).  Hold the tones as long as possible, taking staggered breaths so that the sound is constant.  Listen as the voices come into harmony with each other.

Zoom Form a standing circle, then have everyone hold hands and squat down.  As they slowly come up to standing, have them say “zzzzzzzzzzoooooooooooooom!” (or any other joyful noise or word) and end with a jump in the air.

Acorn/Tree Form a standing circle.  Have everyone gradually crouch down, making themselves as small as possible.  As they do this, have them say, “Acorn, acorn, acorn...” getting softer and softer.  Then, simultaneously jump up into the air and say “TREE!!” with enthusiasm.  Do this one several times to energize a tired group.

Social Justice Stretching “Reach down to get power from the grassroots (touch your toes)

Reach up to the sky for inspiration (reach your arms up in the air)

Stomp out injustice (stomp feet on the floor)

Move in the winds of change (with arms out to your side twist your torso from left to right)”

Repeat with a faster pace and repeat until you can’t go any faster

Shake by Numbers Tell the group that once they catch on to copy you.  Start by shaking your right arm and counting to ten, kind-of quickly.  Then shake your left arm and count to ten.  Next shake your right leg and count to ten, then shake your left leg and count to ten.  Continue in this order but for each set count only to nine, then eight, etc. (think B-I-N-G-O-style) and hopefully quicken the counting each time.  Continue until you run out of numbers.

Seek Bananas Sing this song with motions.  Order: Do 1, 7,  then 1, 2, 7, then 1, 2, 3, 7, then 1, 2, 3, 4, 7, etc. until finishing with 1, 2, 3, 4, 5, 6, 7.  

1)    Seek Bananas. Seek, Seek Bananas (x2)     
Motion: Hand over eyes, seeking

2)    Pick Bananas. Pick, Pick Bananas (x2)    
Motion: Hands out, pulling bananas off tree

3)    Peel Bananas. Peel, Peel Bananas (x2)    
Motion: Peeling a banana

4)    Eat Bananas. Eat, Eat Bananas (x2)    

Motion: Shove ‘em in your mouth!

5)    Squash Bananas. Squash, Squash Bananas (x2)   Motion: Throw banana down, stomp on it.

6)    Go Bananas!. Go, Go Bananas! (x2)    
Motion: Flailing arms in the air, jumping up and down.

7)    Mmmmmmmmmmmmm....bananas..Motion: Rubbing belly and smiling

 Human Machine: The object is to build a moving, churning, humming human machine.  

Have one person start with a motion, and noise to go with it, in the center of the room.  

When someone feels moved to do so, he can go to her and become a part in the machine, with a motion that interacts with the first and a sound that fits rhythmically.  

Let the machine grow until every person is in place. 
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ABCs of the CANADIAN UNITARIAN COUNCIL
LIFESPAN LEARNING OFFICE 2008

	ACM
	Annual Conference and Meeting of the Canadian Unitarian Council held on the long weekend in May

	CUC
	Canadian Unitarian Council - The Association for UU member congregations and individual members across Canada

	CanUUdle
	The annual business and social conference for youth in Canada. It is held concurrently with the CUC's Annual Conference and Meeting in May.

	CANUUE
	Canadian UU Educators quarterly newsletter. Not published in 2007. See past issues at www.cuc.ca/canuue/index.htm 

	CanU
	The Canadian Unitarian newsletter. See past issues or subscribe at www.cuc.ca/newsletter/canu.htm 

	CAYAC
	Canadian Advisory Youth Adult Committee (formerly the YAG - Youth Advisory Group) National Youth Ministry Advisory Group, includes the CUC's Director of Lifespan Learning, youth and adults.

	C*UUYAN
	Continental UU Young Adult Network

	DLL
	Director of Lifespan Learning - Program staff member of CUC with national portfolio for lifespan RE.

	DRE
	Director of Religious Education - The individual (usually paid) who coordinates, oversees and administers the Religions Education program in a congregation – may also be known as DLRE (lifespan).

	DRS
	Director of Regional Services - Program staff member of CUC. There is one for BC/Western, one for Central/Eastern regions. 

	LC
	Lay Chaplain, 

	LCC
	Lay Chaplaincy Committee

	LDC
	Leadership Development Conference - A 15 hour learning conference to help youth and advisors/DREs learn leadership and community development skills. It is booked through CUC Lifespan Learning Office.

	LLL
	Lifespan Learning Library of the CUC www.cuc.ca/lifespan/lifespan_learning_library.htm 

	LL SC
	CUC Lifespan Learning Service Consultant – One for each region. 

	LREDA
	Liberal Religious Educators Association www.uua.org/lreda 

	MRE
	Minister of Religious Education- An ordained minister who is called to serve the congregation and its lifespan Religious Education program.

	NatSAC
	National Social Action Coordinator, a youth role connecting the regional SACs!

	OWL
	Our Whole Lives - lifespan sexuality education curriculum, co-developed by UUA and United Church of Christ in US. Sessions for K-1, elementary, junior and senior high, young adults and adult. Trained leaders through UUA.

	Regions
	Four groupings of congregations for service delivery through the CUC: 
BC, Western, Central, and Eastern

	RFG
	Regional Fall Gathering - a multigenerational weekend gathering for learning, networking and sharing of ideas in each of the four CUC regions. Includes program streams, worship, meals, special events.

	RNG
	Regional Network Group - one in each region of Canada, includes networker roles and Service Consultants, plus the CUC Program Staff.

	ROC
	Regional Organizing Consultant – stipended part time staff of the UUA Young Adult Campus Ministry. One ROC position serves Canada.

	SAC
	Social Action Coordinator - a youth position on the regional youth/adult committees 

	SDC
	Spirituality Development Conference - A 15 hour intensive learning conference to help youth and adults further develop spirituality and worship skills, supportive of youth ministry, to take back to their congregations. It is booked through the CUC LL Office.

	UUA
	Unitarian Universalist Association of Congregations–the denominational in the U.S.A. who administer continental programs for youth, young adults, OWL, RE Credentialing and ministerial fellowshipping and settlement. CUC maintains continental connections with UUA in many ways. UUA manages service delivery for the UUA congregations.

	YAC
	Youth Adult Committee - A common name for local and regional planning bodies for youth ministry and in US districts also youth governing organizations. Includes youth and adults. BC region bcyac@yahoogroups.ca , Western region, RRYSC (Radical Religious Youth Steering Committee)  rrysc@yahoogroups.ca , Central/Eastern regions QuOM quomyac@yahoogroups.com

	YA/CM
	Young Adult and Campus Ministries - As with youth, UUA ministry in this area has continuing continental connections. Access to services and trainings through the UUA YA/CM office and the ROC.

	YA Training
	Youth Advisor Training - 15 hour intensive learning conference for youth advisors, basic or advanced – to support local congregations and their adult advisors in serving their youth ministry. It is booked through CUC Lifespan Learning Office.

	YCR
	Youth Council Representative – Elected regional or district youth representatives who serve on UUA's YRUU Youth Council. Youth Council was the governing body of Continental YRUU which may soon change in structure, purpose and name, based on recommendations from the Youth Ministry  Consultation and July 2007 Summit

	YPS
	YRUU Program Specialist - A youth or young adult who worked in the UUA Youth Office in Boston. This position is now called a Youth Ministry Associate.

	YRUU
	Young Religious UU's - a continental organization of UU youth funded through UUA.

	YRUU SC
	YRUU Steering Committee - The executive committee of the continental YRUU Youth Council.

	YSJC
	Youth Social Justice Conference
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LIFESPAN LEARNING COMMUNITY
CONNECTIONS AND RESOURCE LINKS
People - CUC Staff

Position Vacant at June 30/08 - Director of Lifespan Learning (DLL)


Phone: 

Email: lifespan@cuc.ca
Linda Thomson - Director of Regional Services East

Phone: (905) 332-3851

Fax: (905) 332-1736

Email: linda@cuc.ca 

Laura McNaughton - Director of Regional Services West 


Phone : (306) 652-0373

Email : laura@cuc.ca
Mary Bennett – Executive Director

Phone: 1-888-568-5723

E-mail: mary@cuc.ca 

CUC Toronto Offices 

018-1179 A King Street West 

Toronto ON  M6K 3C5

Phone: (416) 489-4121

1-888-568-5723 toll free

Fax: (416) 489-9010


E-Mail: info@cuc.ca
Web: www.cuc.ca 

Philip Strapp – Information Coordinator and Financial Administrator (Toronto)

E-mail: phil@cuc.ca 

Robbie Brydon - Administrative Assistant, contract (Toronto)

            E-mail: robbie@cuc.ca

Kirstie Peden – Administrative Assistant, contract (Winnipeg)

E-mail: kirstie@cuc.ca 

Janet Vickers – Administrative Coordinator West (Vancouver)

Phone: (604)264-0088

            E-mail: janet@cuc.ca
Regional Organizing Consultant (ROC) for Canada – UUA Young Adult and Campus Ministry 

Scotia Buchan sbuchan@uua.org
CUC Lifespan Learning Service Consultants (LL SC)

Lynn Sabourin - B.C. Region



Phone: (604) 980-1979


Email: nsucdre@shaw.ca
Lissa Foster – Central Region


Phone: (519) 680-0696 


Email: rockwoods@rogers.com
Audrey O’Callaghan- Eastern Region

Phone: (613) 283-6055

Email: aocallaghan@cogeco.ca 
Websites

CUC website - www.cuc.ca
UUA website – www.uua.org 

Church of the Larger Fellowship – www.uua.org/clf 

LREDA (Liberal Religious Educators Association) – www.uua.org/lreda 

Other Resources and Links

CUC Lifespan Learning - http://www.cuc.ca/lifespan/index.htm 

CUC Lifespan Learning Library - www.cuc.ca/lifespan/lifespan_learning_library.htm 

CUC Screening in Faith/Safe Steps - http://www.cuc.ca/safe/ 

CUC Products available: http://www.cuc.ca/store/index.htm 

CUC E-mail lists: http://www.cuc.ca/e-lists/index.htm 

CUC Youth, Newsletters - http://www.cuc.ca/youth/index.htm
CUC National Youth Social Action Coordinator (SAC) nat-sac@cuc.ca 

CUC Young Adults - http://www.cuc.ca/programs/young_adults.htm  

CUC  calendar of national and regional events http://www.cuc.ca/CUC_calendar.html 

Canadian congregations – http://www.cuc.ca/congregations/index.htm 

CANUUE - http://www.cuc.ca/canuue/index.htm  for all the back issues of the newsletter 

UUA Faithworks - http://www.uua.org/re/faithworks/index.html 

Renaissance modules – http://www25.uua.org/re/landscp/renaissance.html
Our Whole Lives Trainings http://www.uua.org/religiouseducation/curricula/ourwhole/18217.shtml 
UUA Tapestry of Faith - http://www.uua.org/religiouseducation/curricula/tapestryfaith/index.shtml
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RESOURCES

CUC Lifespan Learning Newsletters

Canadian Unitarian Universalist Educators Newsletter:

Issues available online at www.cuc.ca/canuue
Topical Index available at:  http://www.cuc.ca/canuue/CANUUE_Topical_Index.pdf 

Sylvia Speaking Newsletter:

Issues available online at http://www.cuc.ca/lifespan/lifespan_learning_news.htm
Topical Index listed at end of this appendix.

General Resources About Smaller Congregations

The Indispensable Guide for Smaller Churches, David Ray, Cleveland: The Pilgrim Press 2003 

(Amazon Books, $18 USD) This publication gives background church history around smaller congregations. The theories and characteristics of smaller churches used in this workshop are drawn from this book, especially the Introduction and Chapter three, “Theories and Tools for Understanding Smaller Churches, and Chapter five, “Education”. His reference is various Christian denominations. 

Big Ideas for Small Congregations: A Friendly Guide for Leaders, Jane Dwinell and Ellen Germann-Meloshm, Montpelier, VT: Spirit of Life Publishing, 2007 ($20) This book presents background and current suggestions from the Unitarian Universalist perspective. The sections used primarily in this workshop are Chapter 12: “Religious Exploration for Children” and Chapter 13 “Religious Exploration for Adults.” 

Small Talk (on line newsletter for smaller congregations) by Rev. Jane Dwinell 

Sign up to receive this resource via e-mail or download back issues at: http://www.spiritoflifepublishing.com/newsletters.html

General Religious Education Resources

Essex Conversations: Visions for Lifespan Religious Education, Boston: Skinner House Books, 2001 ($16 at UUA Bookstore) This collection of thirty-one essays presents the background and suggestions for current Lifespan Religious Education practice.

Nurturing Children and Youth: A Developmental Guidebook, Tracey L. Hurd, Boston: Unitarian Universalist Association, 2005. ($15 UUA Bookstore) This comprehensive presentation of characteristics of an age group considers the physical, cognitive, social and affective, moral, and faith development for newborn through age twenty-two. Excellent resource.

Welcoming Children With Special Needs: A Guidebook for Faith Communities, Sally Patton, Boston: Unitarian Universalist Association, 2004 ($18) This publication considers acceptance of all children into a faith community, ministering to families, and making religious education welcoming in discussion of a broad range of situations that may require attention in order for the congregation to be truly welcoming.  

Starting from Scratch: How to Begin Your Own RE Program for Children and Youth, Ann Fields, Jeanne Harrison Nieuwejaar, Cindy Spring, revised 2002 (UUA Bookstore, $18) Many of the topics covered in this workshop are included in this publication.

While You’re Growing: Strategies and Resources for Small Religious Education Programs, Betty Jo Middleton, Alphabet Soup (203 West Glendale Avenue, Alexandria, Virginia 22301-2452), 2003, $10) This small publication gives practical suggestions for smaller congregations.

Only a Few Children? A Guide for Developing Our Religious Values Together, Dorothy T. Spoerl, Unitarian Universalist Association, 1979. This historic reference is out of print. This is such a good basic writing on smaller congregations that it may be republished in some form. In the meantime, you may find it with older materials.

Curriculum Sources

There are many sources for curriculum, some of which are listed here. 

Church of the Larger Fellowship is an electronic or online congregation with extensive resources for religious education in smaller (focus on very small) congregations and home programming. This material covers all ages, including courses on line and small group ministry on line. See http://clf/uua.org/re/ 

The Unitarian Universalist Bookstore Catalog includes a number of religious education curricula, including items published by the Unitarian Universalist Association, some independent writers, and the Beacon Press Discussion series books (adults). The Bookstore Catalog is published mid-June. In looking for religious education material in the Bookstore Catalog, remember that 

· Inclusion in the Bookstore Catalog is not endorsement by Lifespan Faith Development.

· The Bookstore Catalog is printed at a point in time. Not everything in Bookstore is in catalog and items may be added or deleted after a publication. 

· The electronic catalog is more current, and ordering can be done on line at (www.uua.org/bookstore )

Unitarian Universalist Curriculum and Resource Developers (UUCARDS) is a group of Unitarian Universalist writers who write independently as well as for UUA and CUC. 

See www.uucards.org
Unitarian Universalist Religious Education Catalog is an online cataloging of curricula and other materials historically and current. It is being updated to include notations about use with smaller congregations. It also gives information on using older materials that may be in your congregation. See www.hzmre.com/catalog/catalog.htm 

REC-Room electronic site (www.rec-room.org ) with various sorting mechanisms, some curriculum and other resources. It is intended to include inquiries and materials from religious educators. 

Which Lesson? by Virginia Steel gives detailed information on a number of commonly used curricula. There are various indexes related to topics and age. Contact Virginia Steel directly (virginia@thesteels.com ) or go to the UUCARDS web site for an order form.

The CUC has a lifespan learning library and regional libraries, so that books can be borrowed for a short period of time for review and for a longer period of time to use. 

Curriculum Suggestions for Smaller Congregations

Spirit Play by Nita Penfold. This can be used for multi-graded group, although it seems to work better up through grade 5. http://www.spiritplay.net/
We Believe 

(UUA Bookstore, $35) Designed for multiple ages. Focuses on the principles.

Several have been used in smaller programs are available on line at www.hzmre.com 

UU Alphabet gives historic Unitarian, Universalist and Unitarian Universalist figures  and becoming familiar with a Unitarian Universalist community. The plan is to add sessions. (Age: Preschool to early school-age, with some  material for older ages)

Dr. Seuss and Unitarian Universalists covers all ages, with variations related to the stories. Books/stories are separate. 

UU Principles and Parenting is a Small Group Ministry curriculum for parents or people working with children.

Our Whole Lives has material for Kindergarten-Grade 1, Grades 4-6, Grades 7-9, Grades 10-12 and Adults. See Religious Education Through the Lifespan Handout for discussion on how to use OWL. 

Resources by Charlene Brotman, available from the UUA Bookstore:

The Kids Book of Awesome Stuff (UUA Bookstore, $12) Wonderful diversity of material for exploring the connection with the natural world. Noted as for ages 9-11. Can be used for broader age span.

UU Kids Book (UUA Bookstore, $15) Introduces UU history and beliefs. Ages 8-11, expandable.

Multigenerational 

Windmills, Worship/Wonder: Ideas for Intergenerational Worship (1995) Greater Washington Association Religious Education Council,  c/o Cindy Smoyer, 6 Macroom Court, Waldorf, MD 20602 ($15)

Together Time: A Sourcebook of Ideas for Intergenerational Worship (2001), Greater Washington Association Religious Education Council,  c/o Cindy Smoyer, 6 Macroom Court, Waldorf, MD 20602 ($15)

Coming of Age

Coming of Age: A Treasury of Poems, Quotations and Readings on Growing Up, Edward Searl, Skinner House ($15 at UUA Bookstore)I am working on the statement of size differential and SGM appendix.

Designed for use by individuals. Can be used with mentoring or Coming of Age:

Love and Help, Jill Bauer. ($8 UUA Bookstore) Designed for ages 7-11.

Religion in Life: Girls, Susan Charles Groth. Independent study. Fulfills Girl Scout emblem program ($8 UUA Bookstore)

Religion in Life: Boys, Lena Breen and Keith Kron. Independent study program for junior high boys. ($8 UUA Bookstore)

Religion in Life Program, Canadian Unitarian Council, www.cuc.ca/lifespan                               Girl Guides of Canada: http://www.girlguides.ca 

Scouts Canada: http://www.scouts.ca/inside.

Unitarian Universalist Pocket Guide, William Sinkford, ed. Essays on faith, heritage, worship religious education, ministry, UU history.($7 UUA Bookstore)

You Don't Have to Do It Alone!

No congregation needs to implement a Religious Education Program alone!  The Canadian Unitarian Council has consultants available to support your requests, and the Unitarian Universalist Association and UUA Districts provide links and information on programs through their web sites. Some supports include:

CUC Regional Fall Gatherings, UUA District Conferences and LREDA Fall Conferences plus other workshops geared specifically for Religious Education.


Renaissance Modules, which are 15 hour continuing educational programs on topics of Administration, Curriculum, Philosophy, Teacher Development, Ministry With Youth, UU Identity, Diversity, Worship for All Ages.

Last but not least, our Ministers and  Religious Educators are resources themselves and can offer their wisdom and perspective from direct experience and education.
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